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February and March), copies of a Strategic Plan Goals Planning Sheet, included in the 

Strategic Plan, are sent to all academic and administrative department chairs/heads and 

members of the Executive Staff.  Departments use the College’s Mission Statement and 

Strategic Plan goals as guidelines to help develop specific initiatives to become part of 

their yearly operational plans.  Typically, the goals are discussed with members of the 

particular department, and initiatives are agreed upon through a consensus process.  New 

initiatives generally emerge from specific needs articulated by students, faculty, or the 

community and are stated in terms of measurable outcomes.  Persons responsible for the 

initiative and for achieving the goal as well as an estimated time frame are included in the 

departmen’s plan.  

 The department’s plan, including new initiatives, is then reviewed by the 

administration, and appropriate items are financed as part of the yearly budget process. 

Department chairs subsequently meet with the President, the Dean of Academic Affairs, 

and the Vice President/Dean of Administration to discuss yearly operating budgets and 

other departmental needs.  This planning process is discussed in more detail in 

STANDARD 2: PLANNING, RESOURCE ALLOCATION, AND INSTITUTIONAL RENEWAL. 

 Interviews with faculty and staff indicate that in the last round of planning, the 

process of circulating the Strategic Plan and updating information went smoothly.  There 

were, however, two areas of “disconnect” mentioned.  First, attainment of some goals is 

dependent on funding; when the budget does not support the specific objectives, it then 

appears that goals are not met by the projected timeline.  Second, the comment was made 
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that an individual department does not see the compiled plan for the entire College 

community once it is completed.  

 It should be reiterated that the first underlying assumption in the Strategic Plan states, 

“Planning is a process, not an event.”  The College is committed to continual review of 

its goals and objectives as “environmental conditions, personnel, resources and 

technology change” (Strategic Plan).  One example of such review is the Recruitment 

and Retention Task Force, convened by President Katt and consisting of Admissions 

staff, the Executive Staff, and department chairs; during 2002-2004, the task force met 

three times to informally evaluate the progress of ongoing initiatives, to discard those no 

longer feasible, and to develop new ones to meet emerging needs. 

FUTURE 

 The Strategic Plan developed in 1999-2000 officially covers only the period of time 

from academic year 2000-2001 through academic year 2004-2005.  Thus, the College is 

now in the final stages of that last planning cycle and is performing a formal review of its 

mission, goals, and objectives for 2005-2009.  During the Spring 2005 semester, 

President Katt initiated another extensive College- and community-wide effort to review 

the first Strategic Plan and to formulate a new plan to guide SUNY Ulster through the 

next four academic years.  Internal and external focus groups are again being utilized, a 

new College-wide planning committee is meeting, ongoing initiatives are being revisited, 

and new goals are being identified and prioritized.  This Middle States Self Study, by its 

very nature, has become a very important part of the development of the new Strategic 

Plan.  The new plan* will be implemented in the Fall 2005 semester. 
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STANDARD 2:  PLANNING, RESOURCE ALLOCATION, AND 
INSTITUTIONAL RENEWAL 

 
 
 The planning process at SUNY Ulster flows from the Strategic Plan and can be 

viewed as a yearly cycle requiring the coordination of academic, administrative, and 

financial resources.  Statistical data and trend reports are compiled by the Office of 

Community Relations and Marketing and are used in the planning process.  For example, 

on the most basic level, enrollment numbers may suggest the short term need for more 

sections of a particular course.  In the case of low enrollment numbers, the statistics may 

indicate the need to promote a program or to update that program's curriculum. 

 In addition to the data collected from within the College, outside reports on career 

trends and regional economic reports may suggest opportunities for the creation of new 

programs. For example a recent report in Career Advancement Management (CAM) 

suggests that more jobs are expected in the acting field.  This data lends support to 

development of a program in theatre, a venture also supported by community interests.  

In addition, these reports track demographic shifts, which identify new student 

populations, and may also suggest or lead to program adjustments. 

PROGRAM PLANNING AND RENEWAL 

 Planning at SUNY Ulster responds to a variety of needs, including changes in both 

State and professional requirements.  As a community college, SUNY Ulster maintains 

close ties to its community, and planning also involves response to needs identified by 

external stakeholders.  Five recent initiatives – the Police Basic Training Certificate 

Program, the Veterinary Technology Program, the Emergency Management Program, the 

Environmental Studies Program, and developments in Arts/Theatre – illustrate typical 
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interactions between members of the Executive Staff, the faculty, and the community 

during this stage of the planning process: 

 At a number of community organization meetings during 2002 and 2003, members of 

the President’s Executive Staff engaged in conversations with members of the City of 

Kingston Police Department.  At one, Police Chief Gerald Kellar, a SUNY Ulster 

alumnus, spoke of his continuing desire to work with the College on developing a credit 

program that would collaborate with the successful Police Academy, which the City 

Police Department and the County Sheriff’s Office had administered for the past decade. 

 Shortly after that conversation, President Katt learned that the State was about to pass 

legislation to allow community colleges to provide basic police pre-employment training.  

The President requested that members of his staff arrange a fact-seeking meeting with 

Police Chief Kellar and that they also do fact-finding among other SUNY community 

colleges to determine the nature of such arrangements elsewhere.   

 Dean Howatt assessed the fiscal implications of any arrangement, and Dr. Catherine 

Kelly, then Chair of the Nursing and Public Safety Department, joined with Executive 

Staff members to assess the feasibility of program development.  Dr. Kelly; Marianne 

Collins, Director of Institutional Advancement; and Rosanne Yetzer, Dean for 

Continuing and Professional Education, traveled to Herkimer Community College to 

meet with former Acting Vice President John Ganio to discuss the curriculum and 

community relations associated with Herkimer’s program.  Shortly afterwards, Dr. Kelly 

invited representatives from Onondaga Community College to attend a meeting with 

faculty and senior administrators at Ulster, and an agreement to proceed, under the 
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auspices of the Department of Nursing and Public Safety, was approved by the President 

and the Board of Trustees.  The first class was enrolled in July 2004. 

 The Veterinary Technology Program was developed in response to a community need 

identified by a biology instructor.  In response to faculty interest, the College surveyed 

over 200 veterinarians about their need for a licensed veterinary technician and the 

desirability of a program in this area; the response was overwhelmingly positive.  The 

Biology faculty then set up a DACUM panel with local veterinarians and licensed 

veterinary technicians.  Based on the information gathered from the DACUM process, the 

guidelines of the American Veterinary Medical Association (AVMA), and comparisons 

with several accredited veterinary technician programs, the faculty designed the current 

curriculum.  The AVMA evaluated the program in December 2004, and accreditation 

began in April 2005.  Reviewers stated they were impressed with the program and 

offered several valuable suggestions, which are being implemented.   

 The close relationship between the College’s Nursing Program and the County’s 

Emergency Medical Services led to the development of both the Emergency Medical 

Technician and Paramedic programs (1999), programs sorely needed to supplement the 

dwindling supply of rescue personnel in volunteer agencies throughout the County and, 

indeed, the State.     

 Responding to changing environmental needs and recognizing the growing 

importance of a four-year degree in environmental fields, the faculty in the Biology 

Department and the Computer, Engineering, and  Environmental Technologies 

Department elected to improve their programs in this area.  Until this year, the two 

departments offered environmental programs which overlapped in some areas.  Together, 
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the department chairs led the development of an improved program, Environmental 

Studies.  This new program, approved by SUNY and the State Education Department in 

March 2005, offers three tracks to better meet student and employer needs and to enhance 

transfer options; it also utilizes College services more efficiently.    

 A final example involves programming in the arts at Ulster.  Fiscal realities had 

prevented the College from moving forward to redesign and implement a music and 

theatre program after the retirements of long-time faculty members. Nonetheless, it 

became apparent through interest in both the fine and performing arts that there was a 

market for quality programs.  To build momentum toward the time when full-scale 

development could take place, the Director of Library and Information Services, 

Lawrence Berk, who had already successfully implemented the annual Poetry Forum and 

Library Writers’ Series, used his numerous relationships with individuals in the 

community and with College faculty to develop credit-bearing Artist-in-Residence (AIR) 

courses as a precursor to a full-fledged academic program.  

 The success of AIR in attracting students, creating publicity, and involving an array 

of artists in music, theatre, and the visual arts has reinforced the commitment of the 

College President and Board of Trustees to jump-starting a theatre and music program.  

The Chair of Visual and Performing Arts and Communications has met with members of 

the President’s staff over the past two semesters to discuss various options for developing 

that program; in the spring of 2005, the program will be submitted to SUNY and the New 

York State Education Department for approval. 

 These examples demonstrate the ways in which many new programs have been 

developed at the College.  Development of those programs which have articulation 
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agreements with four-year institutions has also entailed cooperative efforts with faculty 

and staff at the transfer institutions; the Early Childhood and Adolescent Education 

programs are both recent results of such collaboration. 

COLLEGE DEPARTMENT PLANNING 

 Each year, department chairs and Deans are asked to review the Strategic Plan and 

meet with their department coordinators and staff to update their specific goals.  This 

yearly update provides an opportunity to review progress on specific goals, restate goals 

based on unforeseen changes, retire attained goals, and identify new goals.  Each 

academic and administrative department uses the College’s Strategic Plan in conjunction 

with other data relevant to its field to develop specific initiatives to become part of the 

next year’s operational plan. These new initiatives, which emerge from specific needs 

articulated by students, faculty, staff, and/or the community, are stated in terms of 

measurable outcomes.  For example, the first institutional goal is “to increase student 

success in learning.”  A strategy to accomplish that goal was to work information literacy 

competencies into the curricula.  In response, the College developed Library 111, an 

information literacy course which has been infused into all programs via the GenEd 

initiatives.  Estimated time frames, equipment, and costs as well as persons responsible 

for achieving a goal are included in the department’s plan.  Each department plan is then 

reviewed by the administration and discussed with the President, Dean of Academic 

Affairs, and Vice President/Dean of Administration; needs appropriate to the College’s 

mission and finances are reflected in the budget to be proposed for the next fiscal year.   

 On the academic level, the planning process begins in February with the distribution 
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proposed allocation of financial resources as stated in the preliminary department 

budgets, which are comprised of line items for full-time faculty and staff as well as 

discretionary funds for program supplies, equipment, and contractual services controlled 

by the department chairs.  The updated plans are returned to the President’s Office, where 

all changes are collated.  

 In March, meetings are held for the chairs and the administration to discuss the 

budget, with the chairs proposing changes according to departmental needs.  In this 

process, new faculty and staff lines are discussed as well as adjustments to the 

preliminary budget figures based on program changes and growth.  These meetings are 

attended by the department chair, the President, the Dean of Academic Affairs, and the 

Vice President/Dean of Administration.  

 After meetings have been conducted with all of the chairs, the Executive Staff meet to 

consider the needs identified and to make adjustments to the departmental requests as 

suggested by College priorities.  After this meeting, the President presents the final 

budget with recommended allocations to the Board of Trustees for its approval.  This 

budget, in turn, must be passed by the County Legislature with contingencies for 

expected State aid and projections of earned tuition revenues.  When the final budget is 

approved in June or July, the department line figures are passed on to the chairs, who 

then manage their discretionary funds for the fiscal year starting September 1. 

 Financial allocations are monitored and audited through SCT BANNER, the 

College’s administrative computing software system, with layers of approval for each 

requisition.  While this system assures compliance with the budget as established, it is up 

to the departments to measure the effectiveness and value of acquisitions and operational 
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STANDARD 3:  INSTITUTIONAL RESOURCES 
 
 

 The resources – financial, physical, human, technical, and other – required to achieve 

the College’s stated mission and goals are derived from a variety of sources.  Indeed, the 

College’s ability to plan for, procure, and effectively utilize its resources is essential for 

the institution’s existence and success.  The budgetary planning process (the catalyst for 

all other resource-related activities), current sources of financial support for operations 

and capital improvements, capital resources, technology resources, and audit and control 

are addressed here; human resources are discussed in STANDARD 4: LEADERSHIP AND 

GOVERNANCE, STANDARD 5: ADMINISTRATION, STANDARD 9: STUDENT SUPPORT 

SERVICES, and STANDARD 10: FACULTY. 

BUDGET PLANNING PROCESS 

 SUNY Ulster believes that, “…strategic planning is a process that seeks to clarify 

what an organization is, what it wants to be and how, specifically, the organization can 

successfully make the transition” (Strategic Plan).  The budgets, both operating and 

capital, are the financial plans to carry out initiatives expressed in the College’s Strategic 

Plan and in individual departmental goals and objectives.  As such, the preparation of the 

budgets and the Strategic Plan are closely linked; indeed, budget preparation is premised 

on attaining the goals and objectives articulated through the strategic planning process.  

Throughout the budget planning process, the resource-related assumptions in the 

Strategic Plan serve as the underpinning for decision making. 

 In practice, the actual budget planning process melds top-down and bottom-up input.  

The process begins with budget parameters determined by the President, the Executive 

Staff, and the College’s Board of Trustees.  The parameters include enrollment 
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projections, an analysis of tuition and fees (any tuition increase must be approved by the 

Board of Trustees early in the budget creation process), estimates of County support and 

State aid, and other items which materially affect the revenue stream to the College.  The 

Vice President/Dean of Administration then begins to build the budget based on projected 

revenue sources and estimated known expenditures, such as contractual expenses for 

administration, faculty, and support staff.  Initiatives (program additions, special projects, 

replacement and/or addition of personnel, etc.) identified by the Executive Staff are 

incorporated into the budget planning process.  Budget hearings are then held with each 

department and administrative unit to determine its need for resources based on the 

strategic plans developed for its respective area.  (STANDARD 2: PLANNING, RESOURCE 

ALLOCATION, AND INSTITUTIONAL RENEWAL provides more detailed information on this 

part of the process.)  Priority is given to resource requests which are directly linked to 

departmental plans and initiatives.  Academic department budget requests, which address 

improvement in instructional quality and student learning outcomes, recruitment, and 

retention, are given top priority.   

 All academic and administrative departments have used the process, and most appear 

to understand and embrace it.  However, signs of inexperience with the process or 

misunderstanding of the process are seen in some administrative departments and in those 

academic areas where a significant percentage of the faculty are new.  (Although the total 

number of full-time faculty has remained about the same for the last five years, nearly 

50% of the faculty have less than five years experience at the College.)  Thus, it appears 

that communication and training in the planning process at the departmental level need 
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improvement.  Ongoing oversight of plans used to build budget requests also appears to 

be an area that needs to be addressed in a few departments.   

 The entire budget process is quite fluid; the College maintains an ongoing dialogue 

with its local sponsor, Ulster County; participates in legislative committee meetings; and 

monitors changes in State funding formulas to ascertain what level of support is to be 

expected.  At the same time, there is a strict adherence to a process which produces a 

balanced proposed College budget on a timely basis.  A final proposed budget moves 

through a hierarchal approval process – first to the College’s Board of Trustees, then to 

the full County Legislature, and finally to the SUNY Board of Trustees.  

FINANCIAL RESOURCES 

OVERVIEW OF CURRENT REVENUE SOURCES AND OPERATING BUDGET  

 Overall, the current financial position of the College is favorable.  The financial 

resources secured for day-to-day operations of the College are presented in the annual 

operating budget.  The most recent budget, for fiscal year 2004-2005, projects an 

unrestricted revenue stream in excess of $19 million (2004-2005 Budget*).  This revenue 

stream is derived primarily from three sources: student tuition, County support, and State 

aid.  A recent analysis by the Vice President/Dean of Administration of revenue support 

per FTE  concluded that 37% of unrestricted revenue came from student tuition, 35% 

from the County, and 28% from the State.  

 Other sources of unrestricted revenue (approximately $1.8 million) projected in the 

budget for fiscal year 2004-2005 included fees for non-credit and contract courses 

($700,000), technology fees ($480,000), charge backs for out-of-county residents who are 
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attending the College ($450,000), and lesser amounts from a variety of sources 

articulated in the budget.  

 The other major category of revenue reflected in the College budget is restricted 

funds, primarily grants.  The 2004-2005 budget included nearly $1.9 million from 

specific grants and anticipated an additional $1.1 million of restricted revenue secured 

through other potential grants. 

 In summary, financial resources for operating purposes for fiscal year 2004-2005 

were budgeted to total in excess of $22 million, including grant funding. 

 The expenditure side of the current operating budget reflects a high percentage of 

fixed costs.  Service contracts with the faculty, administrative units, and civil service staff 

consume in excess of 80% of the unrestricted revenue.  Recently ratified collective 

bargaining agreements (Fall 2004), coupled with increases for employee benefits, place 

additional stress on the distribution of funds in the budget as do the rising costs for 

heating and electricity.   

 Despite increasing costs, the College operating budgets for the last several years have 

ended in surplus (revenue exceeding expenditures).  These surpluses have had the effect 

of improving the College’s unrestricted net asset position (formerly referred to as the 

fund balance).  The College’s unrestricted net asset position had fallen to negative 

($168,708) at the end of fiscal year 1999-2000.  SUNY chided the College for its poor 

financial position and encouraged the institution to improve its unrestricted net asset 

position to at least 5% of budgeted unrestricted revenue.  With budget surpluses in each 

of the last four fiscal years, the unrestricted net asset position has improved dramatically.  

For fiscal year 2003-2004, the unrestricted net asset position was $695,666 
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(approximately 3 ½ % of budgeted unrestricted revenue), resulting from a budget surplus 

of $428,159.  For the 2004-2005 fiscal year, the College expects to generate a surplus of 

approximately $150,000, which will raise the unrestricted net asset balance position to 

approximately $850,000. 

OTHER SOURCES OF REVENUE  

 From year to year the College receives revenue from several other sources for both 

operating and capital needs.  Grants, previously mentioned in this report, are an important 

addition to the College’s restricted revenue stream.  During the last three years, the 

College has utilized grants totaling in excess of $3 million – the five-year Title III grant, 

which concluded in Fall 2003, being the largest.  The College has also been successful 

with securing funds from the Ulster Community College Foundation, Inc., a not-for-profit 

organization operating within the College.  Currently endowed with over $4 million of 

assets, the Foundation has provided scholarships to students, supported the arts, and 

created a Trust for Technology, whereby funds are given to the College to assist with the 

purchase of software and new equipment as needs arise.  Trust for Technology grants 

have totaled $40,000 per year since 2001.  Moreover, the Foundation has sought and 

attained funding from state legislators.  State Senators Bonacic and Larkin each obtained 

$75,000 for replacement of computers during fiscal year 2003-2004 (referred to as 

legislative member items).   

 The College also seeks special funds from the State and County as money becomes 

available.  The College received endorsement from SUNY for technology funds 

amounting to over $435,000 (half from the State and half from the County) in fiscal year 

2004-2005.  In addition, in April 2005, the College was notified of final approval on a 
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legislative member item for $268,000 to support a new microbiology laboratory and new 

computers at the Hodge Center.  

CAPITAL RESOURCES  

 In 1997, the College embarked upon a mission to renovate many of the aging 

buildings and to replace infrastructure and equipment on campus.  Working with the 

architecture and planning firm of Joy, McCoola & Zilch, a comprehensive Facilities 

Master Plan*, a guide for the improvement of the College’s physical facilities, was 

prepared and approved by the Board of Trustees, the Ulster County Legislature, and 

SUNY.  The Facilities Master Plan was funded for $16 million through the issuance of 

bonds by Ulster County, with 50% reimbursement from New York State via Dormitory 

Bonds.  Debt service on the bonds continues to be shared by the County and the State.   

 Much of the 1998 Facilities Master Plan concerned improvements to infrastructure, 

which have been completed.  Extensive renovations were made to Hasbrouck Hall, 

including updating of electrical, heating, ventilation, and air conditioning systems.  

Hasbrouck Hall was also enlarged, with the addition housing two standard classrooms, a 

computer classroom, and a large learning lounge (an open computer area) for students.  

Moreover, office space for the College’s Security Department and the Office of 

Information Technology (OIT) was created in this addition.   

 The Clinton Building was essentially demolished down to its foundation footprint and 

rebuilt to compliment the addition to Hasbrouck Hall.  It now provides administrative 

office space for the President, Vice President/Dean of Administration, Director of 

Institutional Advancement, and their respective staffs.  In addition, there is office space 

for the Ulster Community College Foundation, Inc.  Also within the new Clinton 
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Building are the St. John Business Seminar Room and the Ulster Savings Bank 

Conference Center, both of which are utilized extensively by the College community and 

by the community at large for meetings and other functions.   

 Other projects which were completed under the Facilities Master Plan include 

structural improvements to and additional space in the McDonald DeWitt Library and 

renovations to Vanderlyn Hall so that it could house the College’s Learning Center. 

 The College’s Facilities Master Plan as updated in August of 2003 provided the 

impetus for the Board of Trustees to approve the Ulster County Community College Six-

Year Capital Plan, 2005-2010*.  This plan, articulated in six phases, calls for nearly $30 

million of capital improvements to the campus.  The plan was endorsed by the Ulster 

County Legislature, and New York State approved spending $5.4 million for Phase 1 

during fiscal year 2004-2005.  Projects given priority during Phase 1 include health and 

safety items listed in the updated Facilities Master Plan.  Project costs are being shared 

equally by the County and the State. 

TECHNOLOGY 

 Prior to 1998, the College had limited information technology capability. The 

infrastructure was incomplete, and connectivity between buildings and offices was 

limited.  In the spring of 1998, the College obtained a $2 million loan from the County – 

subsequently forgiven by the County as a result of money received from the tobacco 

industry’s settlement – to upgrade and build technology infrastructure, purchase new 

hardware for instructional labs, and provide computers for more faculty and staff.  In 

addition, after extensive review, the College selected SCT BANNER software for its 

student, financial aid, purchasing, and human resource systems.  
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 In December 1998, the College outsourced its technology services to Collegis, a 

private vendor.  The College had concluded that it could not adequately provide 

technology services to its constituents – students, faculty, and staff – with the existing in-

house staff.  Collegis currently oversees OIT, which is responsible for planning, 

developing, guiding, executing, and assessing state-of-the-art technologies in support of 

all academic and administrative functions. 

THE INFORMATION TECHNOLOGY STRATEGIC PLAN 
 
 In 2000, under the guidance of Collegis, the College developed the Information 

Technology Strategic Plan to be used as a blueprint for the advancement and use of 

technology throughout the institution.  The focus of the Information Technology Strategic 

Plan is on what the College needs to do with technology rather than on what technology 

the College needs to buy.  This plan has been incorporated into the College’s Strategic 

Plan as the section that sets the philosophy and direction for the use of technology. 

 In 2003, the Information Technology Strategic Plan was updated.  A series of 

exercises were distributed to faculty and staff to validate the vision, guiding principles, 

planning assumptions, and goals of the original plan.  A two-day on-site visit by a senior 

consultant from Collegis resulted in numerous meetings with faculty and staff as well as a 

facilitated planning session with the Information Technology Planning Team.  The result 

was development of policies and procedures for the acquisition and support of technology 

and for the prioritization of information technology initiatives.  Key goals of the updated 

plan are to identify and allocate sufficient resources for implementation, to refresh 

campus-wide technology, to periodically evaluate technology capabilities, to survey 
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technology users to evaluate available resources, and to continually assess the 

Information Technology Strategic Plan in relation to the College’s mission.  

COLLEGIS’ EFFECTIVENESS 

 Ongoing review of Collegis is performed by the Executive Staff, which meets bi-

monthly with the Director of OIT.  Monthly satisfaction surveys are conducted and 

reviewed by the Director of Library and Information Services, the Deans, and the 

President.  Standard procedure requires that the Director of OIT report issues related to 

the performance of OIT’s duties; the Executive Staff present issues that department chairs 

and administrative area managers have raised about OIT and, through discussion with 

OIT, seek resolution. 

 A primary mechanism to ascertain and measure Collegis’ effectiveness is the 

frequency and number of complaints made by members of the College community.  The 

President reports that the number of complaints registered during the 2003-2004 

academic year dropped considerably from numbers in prior years; he believes that 

Collegis’ performance improved substantially from its negative appraisal as reflected in a 

November 2001 technology survey.  Collegis’ leadership may be one factor.  In its first 

three years at the College, Collegis experienced significant staff turnovers, which may 

have hindered OIT operations; the most recent change in Collegis leadership seems to be 

providing more stability.  The President also emphasizes that the College’s open-door 

policy applies to concerns about Collegis – i.e., any faculty or staff member can express 

concerns and/or complaints directly to Collegis or the Office of the President.  

 In Fall 2004, a survey was sent to all faculty and staff, soliciting their opinions of 

computer usage in general and of OIT, BANNER, audio-visual resources, and computer 
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hardware and software; a copy of the survey and the results are in Appendix 7.  Although 

the response rate was low (47 total respondents – 25 full-time faculty, 7 adjunct faculty, 

and 15 staff members), the respondents indicated an overall improvement in all areas 

surveyed from the previous technology survey conducted in 2001.   

AUDIT AND CONTROL 

 Financial oversight for the College follows the level of authority outlined in the 

institution’s organizational chart, a copy of which is found in Appendix 8.  The 

administration, support staff managers, and academic department chairs have 

responsibility for financial oversight in their respective areas.  Overall accountability, 

however, lies with the Board of Trustees.  The President and members of the Board 

receive monthly budget reports, with exceptional variances identified, as well as a 

summary of all cash fund balances.   

 The College has an internal control system.  Guidelines exist for all finance-related 

activities, from initiation to completion.  Key elements of the system include separation 

of duty controls, authorized signatures, and restricted access to certain areas of 

BANNER.  Additionally, the College adheres to the County’s applicable legal 

requirements for purchasing.   

 The College undergoes an annual audit by an independent accounting firm, currently 

the accounting firm of Sperry, Cuono, Holgate, and Churchill, C.P.A.’s, P.C.  The report, 

which includes management’s discussion and analysis, an independent auditor’s report of 

the financial statements, and compliance reports related to internal control and financial 

reporting, is presented to the Board of Trustees, usually in November, for the prior fiscal 

year ending August 31.  In the fiscal year 2003-2004 Ulster County Community College 
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STANDARD 4:  LEADERSHIP AND GOVERNANCE 
 
 

 Despite a number of personnel changes at the administrative level, leadership and 

governance continue to be two of SUNY Ulster’s strengths.  The College delegates 

responsibilities appropriately within its organizational structure.  The structure itself, 

however, has undergone a few changes over the past few years as responsibilities have 

been shifted to accommodate new hires and changing College needs.  For example, in 

January 2003, the Acting Vice President/Dean of Instruction position was incorporated 

into the Vice President/Dean for Academic and Student Affairs, a position Dr. James 

Ahern, a new hire, was filling; with the departure of Dr. Ahern in the fall of 2004, 

Richard Gelston, Professor of Business, became Acting Dean of Academic Affairs, and 

an Associate Dean position was added to that office.  Student affairs were placed under 

the Dean for Enrollment Management and Community Relations, a combination which 

seemed more appropriate; the Dean of Administration was named Vice President.  The 

College organizational chart, updated in Spring 2005, outlines the current organizational 

structure of the College and provides the names and titles for each major position 

(Appendix 8).  The academic area of the College is currently evaluating its organization 

and considering other options, so the College’s organizational chart may need additional 

updating within the next academic year.   

 The most current descriptions of administration, faculty, and staff functions are in the 

formal job descriptions, which the College began to update in 1998, a process that 

continues.  Little additional information about responsibilities and duties is available to 

all sectors of the campus.  Interviews with new hires in the Organization of Professional 

and Administrative Personnel (OPAP) and the Civil Service Employees Association 
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(CSEA) showed that no verbal or written information was given explaining the overall 

structure of the College other than the employee’s direct supervisor and any direct reports 

she or he has.  The Professional and Staff Handbook, which is given to all new faculty 

and staff, is meant to convey necessary employee information, but some information was 

becoming very dated by Fall 2004; therefore, in December 2004, the Vice President/Dean 

of Administration authorized the compilation of an updated Professional Staff 

Handbook* to be available in the summer of 2005.  It includes Board of Trustees 

policies, general College information for employees, and organizational charts as well as 

policies and procedures pertinent to the College community at large.  The revised 

Handbook will be distributed to all College employees at the beginning of the Fall 2005 

semester, and a copy will be available to Middle States reviewers. 

THE BOARD OF TRUSTEES 

 The governing body of the College is the Board of Trustees.  The Board is an active, 

involved body composed of nine community members and one student trustee elected 

annually by the student body.  Five community members are appointed by County 

officials, and four are appointed by the governor of the State.  The Board’s size is 

dictated by State education law, and membership may not include any College employee.  

Community trustees, who are appointed to seven-year terms, have historically served the 

full commitment, giving stability and continuity to the Board.   

 The responsibilities of the Board of Trustees are clearly delineated in A Guidebook 

for SUNY Community College Trustees*, which is compiled and distributed by SUNY 

System Administration in Albany.  The Guidebook is thorough in its discussion of 

community colleges’ position within the SUNY structure, the appointment and tenure of 
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requires disclosure by any employee of any personal interest he or she may have in any 

College business transaction. 

 Board members are committed to the College’s Mission Statement and work to 

achieve its goals as they oversee College planning and represent the College in the 

community; the Board is also actively involved in assessment of the College, particularly 

of campus leadership and efforts to enhance College services.  The Board was very active 

in the development of the College’s Strategic Plan and remains involved in its 

implementation and review.  (STANDARD 2: PLANNING, RESOURCE ALLOCATION, AND 

INSTITUTIONAL RENEWAL provides more specific information on that plan.)  On a regular 

basis, the President of the College apprises the Board on the College’s work to fulfill the 

goals of the Strategic Plan as well as results from the annual institutional assessment 

retreat.  (STANDARD 7: INSTITUTIONAL ASSESSMENT includes discussion of the retreat.)  

 Informally and formally, trustees gather information relevant to current College 

services and anticipated community needs from community sources, including 

professional contacts, personal contacts, employers, and organizations; this information is 

communicated to the administration and relevant department chairs.  Proposed changes in 

College courses and programs are formally communicated to the Board through College 

administrative channels.  Board members believe that the administration keeps them 

accurately informed; there are, however, limited opportunities to discuss issues, concerns, 

and goals with faculty and students. 

 The President and Board together set annual objectives for the President of the 

College.  Every June, the President reviews these objectives with the Board to assess the 
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THE ACADEMIC SENATE 

In the Spring 2000 semester, then President Adams engaged a consultant, Ms. Jan 

Baltzer, to work with faculty, administration, and staff to develop a Strategic Plan for the 

College.  (STANDARD 1: MISSION, GOALS, AND OBJECTIVES and STANDARD 2: PLANNING, 

RESOURCE ALLOCATION, AND INSTITUTIONAL RENEWAL discuss the development and use 

of this plan.)  In addition to the Strategic Plan itself, the creation of the Academic Senate 

was a significant result of this work.  In a large number of focus groups, it became 

apparent that faculty wanted a stronger voice about academic concerns; President Adams 

convened a number of senior faculty to write a constitution for what is now known as the 

Academic Senate.  (A copy of the Constitution is found in Appendix 11.)  In the fall of 

2000, the Academic Senate became the official voice of the faculty on academic matters. 

All full-time faculty are voting members of the Senate.  Adjuncts elect representatives 

who have voting rights; all adjuncts are encouraged to attend meetings and to participate.  

Indeed, meetings of the Senate are open to all members of the College community. 

 Six standing committees – the Executive Committee, composed of the Senate 

officers; Curriculum; Academic Standards; Assessment; Instructional Resources; and 

Pedagogy – do the regular work of the Senate; task forces and ad hoc committees may 

also be formed to address particular issues.  When an idea or concern is brought to a 

committee, the committee explores that idea or concern and then brings it, as well as any 

recommendation for action, to the Senate for discussion and decision.  Members of the 

College administration, usually the President and the Deans, attend Senate meetings and 

participate in the discussion process.  Many decisions can be made at this point.  Other 

decisions are referred to the appropriate Dean, legal counsel, President, or Board of 
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Trustees.  Through the Senate, faculty participate not only in curriculum decisions but 

also in educational policies, technology recommendations, and faculty/course/College 

assessment.  The President and the Deans also use the Senate and/or its Executive 

Committee as an advisory group. 

Faculty seem satisfied with the Senate structure.  The Senate is relatively new, 

however, and the Constitution and Senate procedures have already been updated to 

reflect unanticipated needs and concerns.  The Constitution contains the mandate for 

faculty to review the document every three years and propose changes as necessary.  The 

first formal review of the Constitution took place last year, resulting in three 

amendments. 

 The Academic Senate is also discussed in STANDARD 10: FACULTY. 
 
THE ULSTER COUNTY COMMUNITY COLLEGE FACULTY ASSOCIATION 
 

The Faculty Association represents all faculty – full-time and adjunct – in contract 

negotiations and in determining the terms and conditions of employment.  While the 

Faculty Association addresses compensation, work loads, class size, sick leave, and the 

professional obligations of the faculty, it is also concerned with governance issues such 

as administering faculty grievances, determining intellectual property rights, and 

establishing and maintaining ethical standards and practices.  As the College and the 

Faculty Association meet in bargaining sessions, they review and evaluate past terms of 

employment and present needs as they create the new contract.  In August 2004, the 

Faculty Association and the College agreed to a new four-year contract for the period 

from September 2004 through August 2008*; Appendix 12 contains a copy of the 

Constitution of the Ulster County Community College Faculty Association.  
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 The Faculty Association is discussed in more depth in STANDARD 10: FACULTY. 

STUDENT GOVERNANCE 
 

The College at large recognizes the importance of student input into College 

governance.  A student trustee is elected by the students to represent them as a voting 

member of the College’s Board of Trustees.  At Board meetings, the student trustee 

reports current student activities and reactions to Board initiatives.  The student trustee 

has direct access to the President and each Dean.   

 Students also communicate officially with the College through the Student 

Government Organization (SGO). When students bring concerns or recommendations to 

the SGO and/or SGO President, the SGO President identifies the most appropriate 

College official to address and contacts that person.  Most often the SGO President works 

with Student Services; academic and organizational concerns are referred to the Dean of 

Academic Affairs, financial concerns to the Vice President/Dean of Administration, and 

legal questions to the President, who may consult with the College’s legal counsel.  The 

SGO President seeks information from all student groups on campus to formulate 

decisions and recommendations. 

 Student input to academic departments and programs varies widely.  All program 

reviews incorporate student feedback.  Additionally, each committee of the Academic 

Senate seeks student representation.  In some departments, students may feel they have 

little impact; other departments include a student representative on department 

committees.  Academic advisement and personal support counseling provide other 

venues for students to be heard.  Informally, students provide much feedback to their 

faculty through their in- and out-of-class conversations. 
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The Ulster Community College Association (UCCA) administers the use of Student 

Activity Fees for clubs, programs, and other student-sponsored services and events.  Its 

Board of Directors, composed of faculty, staff, and students, also oversees intercollegiate 

athletics and daycare expenditures.  

ACCREDITATIONS AND AFFILIATIONS 

 The College itself has only one accrediting agency: the Middle States Commission on 

Higher Education.  The College is also responsible to SUNY System Administration and 

the New York State Education Department.  The College has maintained excellent 

relationships with all three agencies since its initial accreditation. 

 The Nursing, Veterinary Technology, and Paramedic programs are accredited by 

separate professional agencies.  The Nursing Program accreditation is through the 

National League for Nursing Accrediting Commission (NLNAC).  Nursing’s initial 

accreditation was in March 1995, the last was March 2000, and the next evaluation is 

Spring 2008; the program has continuing accreditation.  The Veterinary Technology 

Program was visited by the American Veterinary Medical Association in December 2004 

and received initial accreditation status in April 2005.  Based on the recommendation of 

the Committee on Accreditation of Educational Program of the Emergency Medical 

Services Professions, initial accreditation for the Paramedic Program was issued in May 

2005.   

 The College’s Engineering Program has affiliations with the Two-Year Engineering 

Science Association (TYESA) and the Association of Engineering Colleges of New York 

State (AECNYS).  These are not formal accreditations but rather a five-year evaluation 







 

 48



 

 49

STANDARD 5:  ADMINISTRATION 
 

 
 At SUNY Ulster, the administration is led by the President, the Vice President/Dean 

for Administration, the Dean of Academic Affairs, the Dean of Enrollment Management 

and Community Relations, and the Dean for Continuing and Professional Education.  The 

President is responsible to the Board of Trustees, and the Deans are responsible to him.  

Other administrators who report directly to President Katt are the Director of Library and 

Information Services and the Director of Institutional Advancement.  The Deans and 

these directors comprise the President’s Executive Staff, and all other areas of the 

College report to one of these individuals.  When SUNY Ulster was last evaluated by 

Middle States, the administrative structure also included two division chairs, but those 

positions were eliminated, and the academic department chairs and program coordinators 

have assumed those duties.  

 Individual administrators are each responsible for one area of the College’s operation, 

and collectively they are responsible for the institution.  Job descriptions and a flow chart 

of accountability lines are in Appendix 8. 

THE PRESIDENT 

 SUNY Ulster’s CEO is the College President, Dr. Donald Katt, who was appointed 

by the Board of Trustees and by SUNY as Interim President in 2000 and as President in 

2001.  Dr. Katt holds a B.A. in Humanities/Communications from SUNY Cortland, an 

M.S. in College Student Personnel from Indiana University, and an Ed.D. in Educational 

Administration from SUNY Albany.  Dr. Katt has extensive knowledge of the College; 

indeed, most of his professional career prior to becoming the College’s fifth president 

was at Ulster.  During his years as an administrator at SUNY Ulster, he has also been 
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very involved with SUNY system-wide issues and initiatives, for example, the 

development of  SLN.  Under his leadership, the College, in conjunction with other 

community colleges and Empire State College, pioneered what has become a system-

wide network of online courses and degree programs.  President Katt’s resume, detailing 

his work experience, is found in Appendix 13.   

 Although Dr. Katt was promoted from inside the College and his experience is, 

therefore, primarily at Ulster, other administrators have come to the College with 

experience from other institutions.  For example, Marianne Collins, Director of 

Institutional Advancement, came to the College after serving as a member of New York 

State Governor Mario Cuomo’s staff; she also had experience in higher education at 

SUNY New Paltz, Bard College, and Kirkland College; and the Vice President/Dean of 

Administration brought more than 30 years of experience in community college 

administration at colleges in Pennsylvania, Maryland, New Jersey, and Nevada.   

 President Katt has stated that the overarching responsibility of his position is to 

ensure that the College is providing the best possible educational programs and array of 

services to its students and the community.  To do so, he must be connected to all that the 

College does, from personnel decisions and financial and facilities planning to curriculum 

and program development and evaluation.  Adequate State and County funding, 

development of external resources, and maintaining technological currency are ongoing 

concerns; President Katt also leads academic program development and assessment as 

well as student retention efforts.  The possibility of on-campus student housing is one of 

his current areas of attention.  At all times, the President represents the College, formally 

and informally, both within the County and at State levels.  
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promotional messages and informational programs to ensure that they are relevant to and 

convenient for these target audiences. 

 Within the last year, however, Admissions, along with other Student Services staff, 

has been studying SEM and recognizes that much more needs to be done to fully embrace 

SEM constructs.  Programs, services, and procedures must be developed and employed 

College-wide, not only to meet the changing needs of already identified audiences but 

also to meet the needs of emerging audiences, including black and Hispanic students, the 

increasing home-schooled population, and adults changing careers after an absence from 

the classroom.  Through office retreats devoted to understanding changing student needs 

and emerging markets, the Student Services staff recognizes that students – regardless of 

age – want an increasing variety of information and services that are easy to use, 

available beyond regular work hours, and relevant to the individual’s needs. 

 Trends in SEM and Integrated Student Services point to fully leveraging technology 

to handle routine processing so that valuable staff expertise may be used to assist students 

in person.  Trends also strongly indicate that students want more self-service options, 

using technology to conduct business when and how it is convenient for them.  The 

College took a step in this direction with the blueprint creation of a one-stop shop for 

student services, locating all offices for Admissions, Student Services, Financial Aid, 

Student Accounts, and the Registrar on one floor in Vanderlyn Hall on the Stone Ridge 

campus.  While the design was updated in early 2005, budgetary constraints have put the 

one-stop center on hold.  However, the need to streamline and integrate these services 

persists to provide a seamless system to meet the needs of students from their first point 

of contact till their successful completion of their educational goal.  To attain this, the 
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STANDARD 9:  STUDENT SUPPORT SERVICES 
 
 

  SUNY Ulster is committed to providing appropriate services to all students in 

both credit and non-credit courses. Services are comprehensive and support the diversity 

of age, gender, educational level, and educational need in the College’s student body 

through direct enrollment functions and support to academic activities. 

 Student support services at SUNY Ulster include admission, financial aid, and 

registration; orientation; placement testing; academic advisement; academic, disability, 

and personal counseling; tutoring; health services; student organizations and activities; 

athletics; retention activities; cultural programming; childcare; and transfer/career 

counseling.  Services are provided through the Admissions Office, the Financial Aid 

Office, Student Accounts Office; the Registrar’s Office; OIT; the Library; the Learning 

Center, which includes Times Square, the Writing Center, SI and tutoring, Student 

Support Services, and Student Success Management; Campus Security; Career Services; 

the Transfer Center; and the Academic Coaching for Education Success (ACES) and 

Public Assistance Comprehensive Employment (PACE) programs as well the faculty 

both in class and in their role as academic advisors; indeed, the entire College community 

is in some way involved in student support services.   

 Student support services at SUNY Ulster provide a wide variety of services to 

students on campus, students at extension sites in Kingston and Highland, and students 

enrolled via distance learning as well as to all residents of the County.  New services 

continue to be incorporated as needs change and enrollment grows.  

 There is a special challenge associated with responding to the diversity of individual 

student needs and providing quality services in a manner consistent with the College's 
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mission.  This need for flexibility in the delivery of student support services means that 

assessment of these services involves a variety of methods, both quantitative and 

qualitative.  Overall, students express satisfaction with the College’s support services.   

 For purposes of this Self Study, placement testing, new student orientation, academic 

advisement, financial aid, student success management, childcare, and technological 

support are evaluated in depth; the other support services are presented in less detail. 
 

PLACEMENT TESTING 

 All first-time matriculating students are required to complete placement testing prior 

to registration.  The COMPASS/ESL test and placement essay cover mathematics, 

reading, and writing skills; the test also asks students to provide relevant background 

information.  Appendix 18 contains samples of a COMPASS test and writing topics.  

Results of testing are used to help determine course placements appropriate to each 

student’s educational level and need.  Students receive their math and reading scores 

when they complete the COMPASS/ESL test; the results of the writing sample are 

available within one week.  Math scores, reading scores, and demographic data from 

COMPASS/ESL enter the campus BANNER computer system via a conversion program 

developed by the OIT staff; final placement results for writing courses are entered in 

BANNER by the Learning Center staff after the essays have been evaluated by the 

English faculty.  All placement score reports are furnished to the Admissions Office and 

are placed in faculty advisor folders prior to registration.  Because testing is administered 

by the Learning Center, staff are available to discuss the test and test results with the 

students after completion of the test.   

 Since the institution of COMPASS/ESL placement testing, faculty have been actively 
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involved in determining placement domains for and uses of the tests.  In math, for 

example, faculty observed that students who had completed New York State Regents 

Math Courses I, II, and III performed better in classes than had been predicted by 

COMPASS testing.  The College now uses high school transcripts in conjunction with 

placement testing to determine math placement.  By comparing the results of placement 

using the computer graded COMPASS/EWRITE and the results of placement according 

to Department analysis, the English faculty determined that COMPASS/EWRITE was 

less reliable.  Therefore, each placement essay is individually evaluated by two members 

of the English faculty.     

 A users’ guide, developed by Learning Center staff, helps faculty and staff interpret 

COMPASS/ESL score reports.  (A copy of this guide is found in Appendix 18.)  This 

users' guide is sent to all faculty and staff in the fall and again in the spring; it is updated 

whenever a new version of COMPASS is issued.  The Learning Center staff also work 

with faculty on an individual basis when questions concerning COMPASS/ESL arise.   

 The COMPASS placement test includes a demographic survey that queries the 

student's educational background, educational goals (certificate, diploma, degree 

program, transfer), and the need for various counseling and skills development services. 

This survey also provides information on student transfer and/or employment plans and 

the relationship of both to the student’s chosen program of study at Ulster.  (The 

Registrar’s Office also collects information in these areas.)  This information is used to 

connect students to appropriate support services at the very beginning of their college 

careers; it is included in the student’s advisement folder prior to registration.  

 COMPASS/ESL placement testing is also discussed in STANDARD 8: STUDENT 
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ADMISSIONS and STANDARD 13: RELATED EDUCATIONAL ACTIVITIES. 

NEW STUDENT ORIENTATION 

 In the past, the College held new student orientation the Friday before classes started 

in both the fall and spring semesters.  Students engaged in a variety of activities including 

a President's welcome, lunch, student club fair, meetings with academic department 

chairs, and a scavenger hunt (to acquaint them with the location of classrooms, offices, 

and  services offered on campus).  At the end, they completed a survey about orientation 

so that staff could make yearly improvements.   

 The SUNY/ACT Student Opinion Survey Summary Report (Student Opinion Survey 

Report) is another source of feedback about new student orientation.  The 2003 Student 

Opinion Survey Report, the most recent report available (the survey is administered in a 

three-year cycle), states that 398 students responded to the question about new student 

orientation and ranked SUNY Ulster 3.59 on a scale of 1 to 5 with 5 equal to "very 

satisfied."  The College’s rank among SUNY community colleges was 22/30.  Compared 

to the other SUNY small community colleges, the rank was 10/12.  This relatively low 

ranking in both groups, in conjunction with results of other surveys, led the College to 

revise its program, an effort that began with a new three-step orientation in Fall 2004: 

1. When students take the COMPASS test, they receive an information packet about 
a number of the College’s support services including financial aid, career and job 
services, the bookstore, Student Support Services, SI, the Learning Center, 
childcare, tutoring, and workshops. 

 
2. Once students are officially admitted to the College and cleared to register, they 

receive notification of a pre-registration session which focuses on the registration 
process to better prepare them to meet with their advisor to register for the 
upcoming semester.  

 
3. The orientation the Friday before the start of classes is still used to familiarize 

students with the College buildings, offices, and services and with one another.   
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 To further improve orientation, in October 2004, staff from Admissions and several 

other offices within Student Services were organized into an Orientation Revamp team to 

further assess and redesign orientation.  Using student focus groups, interviews with  

faculty and staff, visits to colleges with robust orientation programs, and research into 

national best practices, the team emerged in March 2005 with recommendations and an 

action plan to make orientation more meaningful.  To connect students with faculty, their 

classrooms, and their peers more quickly and more directly, the team recommended that 

orientation be done over the summer and by academic department.  Over the summer of 

2005, this academic department orientation model is being piloted with the Business  

Department, and results will be shared with the campus community at the August all- 

College meeting.  This department orientation model has three steps: 

1. Once students are officially admitted to the College and cleared to register, they 
will be notified about a registration event which will offer a general College 
orientation and introduction to the registration process to better prepare them to 
meet with their advisor. 

 
2. Students will attend an academic department meeting comprised of a brief 

overview of the programs, courses, and other offerings in that discipline and then 
meet with their academic advisor to select courses and register. 

 
3. Last, an all-College orientation event will be held the Friday before the start of 

classes.  A revised approach, called Campus Connect, will enable students to 
learn, through workshops, about the services and resources available to assist 
them in their academic endeavors and afford students an opportunity to meet 
classmates, peers, faculty, and staff.   

 
The College will monitor the percentage of students who participate in this pilot 

orientation and their academic success in following semesters as one means to evaluate 

the effectiveness of this revised process; student ratings and comments on the SUNY/ACT  

Student Opinion Survey which will be administered in 2006 will offer additional 
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feedback. 

 Seminars, recent research, findings from Ulster's Student Success Managers, and 

insights from professional staff working with adult students all show that the traditional 

mode of delivering support services does not always meet the needs of the returning adult 

student.  With the adult student population growing, as it is on most community college 

campuses, SUNY Ulster has begun to address the needs of these students, and orientation 

is one area already affected.  Prior to Fall 2003, there was no orientation designed 

specifically for this population.  Now orientations are offered in the evenings to bring 

adult students together and to focus on issues such as childcare, alternative modes of 

gaining college credit, time management, career services, and flexibility of registrations 

and advisements (for example, through the College website).  Attendance at these 

sessions has increased steadily, and the students embrace the opportunity to be informed 

early.  These sessions are one way to increase retention as well as to meet the needs of 

Ulster's adult community.   

 The College is also exploring the possibility of an online orientation, which may 

reach students unable to attend regularly scheduled orientation events. 

 The College understands the importance of new student orientation and will continue 

to research, implement, and assess ways to make it more effective and better attended.  

ADVISEMENT 

 Good advisement is an important factor in student success.  Indeed, as the State and 

other regulatory agencies have added more requirements, such as those for GenEd and for 

education programs, the need for good advisement has only increased in recent years; 

therefore, the College maintains a constant interest in the advisement process. 



 

 109

TRAINING 

 SUNY Ulster uses a variety of methods for training academic advisors.  Historically, 

each academic department trained its new faculty.  Some departments had new hires 

"shadow" full-time faculty; in others, new faculty were trained by the department chair or 

program coordinator.  Since 2002, the Learning Center has been involved in both the 

training and cross-training of advisors who are new to the College and those who work in 

the Advisement Center during the summer months.  In conjunction with Student Services, 

which coordinates the Summer Advisement Center, the Learning Center has arranged 

training for new adjunct advisors and cross-training of full-time faculty advisors for 

programs such as Individual Studies, Criminal Justice, Early Childhood and Adolescent 

Education, and Liberal Arts so that faculty can advise in more than one program; this 

enables the College to have additional support during the months when faculty are not on 

campus full-time.  Those who sign up to work in the Advisement Center provide 

assistance both to students who schedule appointments and to those who are walk-ins.   

ADVISOR ASSIGNMENT 

 Assignment of advisors is also done through the Learning Center.  Once a student has 

been admitted to the College, an advisor is assigned, and an advisor folder, containing all 

academic records and placement results, is forwarded to him/her.  This assignment 

process is carefully monitored so that advisees are equally distributed among qualified 

advisors.  Some specialized areas of study require the advisement of a particular faculty 

member, for example, for students in OASIS, the online Individual Studies Program, and 

those in Nursing.  If a student changes his or her major, the current advisor notifies the 
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Learning Center, and the student is reassigned a new advisor in the new field.  The 

previous advisor forwards the student's folder to the new advisor.  

COMPUTER TECHNOLOGY IN THE ADVISEMENT PROCESS 

 The College has been making steady progress towards an online registration system 

that minimizes the need for paper forms and long lines.  Wide availability of 

administrative computers with BANNER access and the new BANNER WEB 

registration program have enabled faculty advisors to access information and process 

student registrations online.  Arena registrations now include wireless access for faculty 

using laptop computers. 

 The Business Department is currently doing a pilot study of electronic student 

folders.  The Admissions Office scans the student's application and academic transcript 

into a program called ON BASE to create the electronic student folder. The advisor can 

bring up the student's information on the computer, eliminating the need for a paper 

folder and enhancing the accessibility of all information.  Assessment of this study may 

move the College towards paperless student advisement. 

STUDENT ASSESSMENT OF ACADEMIC ADVISEMENT  

 Of 641 students who completed the SUNY/ACT Student Opinion Survey in 2003, 

“availability of advisement “at SUNY Ulster scored a 3.90 on a scale of 1 to 5 with 5 

equal to "very satisfied."  The same survey also provided statistics about the "value of 

information provided by academic advisor(s).”  The statistical average on the same scale 

was a 3.85, slightly lower than the average at other small community colleges.  However, 

SUNY/ACT Student Opinion Survey Trends 2003, which is appended to the Student 

Opinion Survey Report, shows the percentage of students who reported, "very satisfied 
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and satisfied" with the value of the information provided by their advisor increased from 

59.5% in 1994 to 67.3% in 2003.  The College is looking forward to the 2006 SUNY 

Student Opinion Survey results to see how students rate advisement since the addition of 

improved training, increased summer advisement, and computer enhancements. 

FINANCIAL AID 

 Most SUNY Ulster students find that they are eligible to receive some form of aid 

through grants, loans, or scholarships.  On average, SUNY Ulster's Financial Aid Office, 

located in Vanderlyn Hall, assists more than 83% of the student body in securing funding 

for their education.   

 The Financial Aid staff assist parents and students in completing the Free Application 

for Federal Student Aid (FAFSA) online or on paper and answer individual questions.  

Financial Aid Workshops, hosted throughout the year, are announced in the local press 

and open to anyone who wants to attend; a list of the more than 60 workshops already 

scheduled for the 2005-2006 academic year is found in Appendix 20.  The Financial Aid 

Office is increasing the amount of information available to students regarding deadline 

dates, loans, ways to pay for college, and relevant websites.  A student who is dissatisfied 

with any aspect of the office can meet with the Director or Assistant Director to review 

his/her financial aid folder and processes.  

 The National Association of Student Financial Aid Administrators (NASFAA) has a 

Self Evaluation Guide* that assists financial aid offices in evaluating their procedures 

based on federal financial aid regulations as well as "best practices."  The New York 

State Higher Education Services Corporation provides an evaluation of the Financial Aid 

Office in terms of TAP and student loans. The College is required by federal regulations 
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of the Office.  The consultants not only reviewed files and financial procedures but also 

surveyed students.  The consultants’ report, Technical Assistance Program Evaluation, 

found in Appendix 20, includes recommendations for improvement, recommendations 

the Office is currently implementing. 

SCHOLARSHIPS 

 Many scholarships, awarded annually, enable students to begin or continue their 

educations at SUNY Ulster or to further their studies at four-year schools.  The Ulster 

Community College Foundation, Inc., awards over $100,000 in scholarships itself, and 

there are many other sources of funds for those seeking assistance.  Information on 

scholarships can be found in academic offices, the office of the Dean of Academic 

Affairs, and the Financial Aid Office as well as through the Foundation.  Letters 

encouraging application are also sent to students maintaining a GPA of 3.0 or higher, and 

faculty are encouraged to announce scholarships and deadlines in their classes. 

 As a separate entity, the Ulster Community College Foundation maintains its own 

records and is responsible for its own assessment.  The College, however, is most pleased 

with the number of scholarships available both to its students and to others in the County. 

INTERNSHIPS 

 Student internships are available in a variety of fields, including criminal justice, 

human services, and graphic and visual arts.  Most internships are unpaid; however, 

students receive academic credit while gaining valuable professional work experience, 

making them more competitive in the job market.  In 2003, the College created a full-

time position to administer internships.  Information about internships is also available in 

the Financial Aid Office and through the appropriate academic offices. 
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 For availability of internships, SUNY Ulster was rated third of 12 among small 

community colleges in the 2003 SUNY/ACT Student Opinion Survey. 

THE LEARNING CENTER 

 The Learning Center offers a variety of learning resources and programs designed to 

assess and improve academic skills.  In 2001, the College decided to unify the campus’ 

learning assistance and academic support.  The plan included the relocation of the 

Learning Center to Vanderlyn Hall and the consolidation of services that had previously 

operated on a stand-alone basis. The Learning Center now encompasses The Writing 

Center, Times Square, and Student Support Services (including the TRIO program).  

Services include academic tutoring, student accommodations and accommodation testing, 

SI, workshops, academic and tutorial software programs and videos, laboratory settings 

for developmental courses, and diagnostic assessments (LASSI). In the evening, tutoring 

services are also provided at the BRC.  Posters with tutoring times, subjects, and tutors 

are posted on campus and at the BRC every semester; faculty announce tutoring 

times/places in their classes and to advisees; and the Learning Center website also 

provides this information. 

 Over the past three years, several additional roles have been given to the Learning 

Center.  These include scheduling and monitoring Freshman Seminar (KEY 103) classes; 

assigning academic advisors; scheduling, administering, and processing placement 

testing; introducing students to the use of BANNER WEB; enhancing the Learning 

Center web pages; and developing and implementing grant related initiatives (such as 

TRIO and VTEA).  

 Learning Center activities are also discussed in STANDARD 8: STUDENT ADMISSIONS. 
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THE WRITING CENTER     

 In the Writing Center, professional tutors help students with writing in English 

courses and/or any other discipline at the College.  Tutors make general 

recommendations for improvements in organization and content and offer specific help 

with grammar, punctuation, formatting, and documentation.  Students drop in to access 

help when it is most convenient for them.  Although the Writing Center is part of the 

Learning Center, English faculty are consulted in the hiring process and about tutoring 

procedures.  The Director of the Writing Center maintains records of student visits and 

services provided; these records become part of the overall Learning Center evaluation. 

TIMES SQUARE 

 Peer and professional tutors are available on a drop-in basis to students needing help 

in any type or level of mathematics taught at the College.  Tutors use a variety of 

methods and supplementary materials to help students understand and apply the concepts 

of mathematics.  Staff in Times Square maintain accurate records used in the overall 

evaluation of Learning Center services. 

TUTORING AT THE BRC 

 Tutoring at the BRC parallels on-campus services.  Professional and peer tutors, who 

are approved by the appropriate faculty, offer help on a drop-in basis.  The tutoring 

rooms at the BRC are equipped with computers, copies of current texts, and academic 

reference materials.  The schedule for tutoring is developed to correspond to the class 

schedule for the BRC so that students can get help on the same days they attend classes.  

Typically, tutoring is available Monday through Thursday from 4:30 to 7:00 p.m.  These  

days and times work well for students at the BRC, whose evening classes run 4:30 to 
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student gives to his/her instructors.  Staff then help faculty provide the accommodations, 

for example, by providing a quiet test environment when needed.  

 Prior to admission and registration at the College, there are no specific referral 

procedures for students with disabilities; however, high school guidance counselors or 

resource room teachers often refer students with disabilities to SSS.  After students are 

enrolled at the College, instructors, financial aid counselors, or Admissions staff may also 

refer them to the program.  

 The Learning Center retention specialist develops a list of at-risk students before the 

start of each semester; this list is continually updated throughout the semester.  Due to the 

multiple determinants for EDDIS identification and the other methods to identify at-risk 

students, there is a high probability that students in need of support services are indeed 

linked to the appropriate service(s).  Students are referred to counseling, workshops, 

tutoring, SI, and individualized plans, all designed to enhance their academic success.  In 

addition, the Learning Center retention specialist often targets a particular group of at-

risk students for outreach services.   

 A transfer counselor works with SSS participants during the entire transfer process.  

However, concern for SSS students does not end at graduation from the College.  As 

necessary, they are referred to support service counselors at their four-year colleges in an 

effort to be sure their individual academic needs continue to be met.  

 The Learning Center completes regular reports for VTEA and TRIO, and these 

reports* are the major tools for assessment.   

 In the fall of 2004, SUNY Ulster became part of the Individuals with Disabilities 
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Education Act Project coordinated by Southern Westchester BOCES.  Participation in 

this project coupled with the services provided by SSS  ensures active recruitment and 

retention strategies to meet the needs of these students.  

STUDENT SUCCESS MANAGEMENT 

 The Student Success Management Program was created in Fall 2003 as a retention 

initiative.  Student Success Managers introduce and coordinate support services for high 

risk students who fall into specific cohorts, including new, returning and transfer GED 

holders; new and continuing students on probation; late applicants; and students 

undecided about their educational goals.  Success Managers work closely with these 

students from the time they are identified to help resolve issues before they become 

insurmountable barriers to persistence and success.  Success Managers also work closely 

with other offices to follow up on registration hold issues, referrals, financial aid, mid-

term grades, etc.  

 The Success Managers work during the evening, and so are able to contact students 

who are not available during traditional work hours.  These students receive one-on-one 

interaction with their Manager via telephone, email, postal mail, and personal meetings.  

College resources, policies, and procedures are explained in detail, and students are 

encouraged to take advantage of the College services available to them. 

 Preliminary results indicate some success.  For example, one Manager works with the 

cohort of new students who are undecided about their educational goals.  Those students 

who worked with the Manager during Fall 2004 registered for the Spring 2005 semester 

at a rate 15% higher than all new students in this category. 

 During the Spring 2005 semester, a Success Manager also worked on a pilot project 
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for students in one section of Writing II (ISP 081).  The Manager worked in conjunction 

with the instructor to identify at-risk students and to assist in eliminating obstacles to 

persistence and success.  While no hard data are yet available, the instructor noted a more 

positive attitude and better preparation in these students. 

ASSESSMENT OF LEARNING CENTER ACTIVITIES 

 The College evaluates the effectiveness of the Learning Center in ways appropriate to 

each service.  Assessment involves a number of measures of effectiveness: reports and 

analyses required by VTEA and TRIO, the unit’s strategic plan, comparative analyses, 

and the SUNY/ACT Student Opinion Survey reports.  Copies of VTEA and TRIO reports 

are available to the MSET, as are the Center’s strategic plan and the SUNY/ACT Student 

Opinion Survey reports.    

 Each grant evaluates differently.  VTEA requires a yearly proposal of services to be 

offered, an interim report on progress to those ends, a final report with supporting 

statistical data, and reports on graduation and employment rates.  A TRIO grant is 

competitive; if the proposal is accepted, the grant runs for three or four years, with annual 

reports and a final report to show how the College has worked to achieve the proposed 

goals.  In addition to these reports, an evaluation for the TRIO grant uses a student survey 

in which students evaluate the services provided by TRIO and make recommendations.  

In April 2005, the College was informed that its TRIO grant would be renewed for 

another three years, 2005-2008.     

 The academic progress of students using tutoring, SI, and related Learning Center 

services is also compared to that of students who do not; one method is to compare 

retention rates.  For example, in the Fall 2003 semester, the success of students who used 
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tutoring services was compared to the success of those who did not.  Tutoring was 

available to all students on a regular basis on campus, at the BRC, and online.  Retention 

was 12.52% higher for students who used tutoring services.  Learning Center services 

were also available to all students during the Fall 2003 semester, both on campus and at 

the BRC.  Students using these services had an 11.6% higher retention rate than students 

not using the services.  In view of the fact that most students using tutoring and other 

Learning Center services do so to overcome the lack of prior educational preparation, this 

retention rate differential indicates that support services are effective.  Additional and 

more comprehensive statistical analyses on tutoring and Learning Center services are 

available in the 2004 and 2005 VTEA reports*. 

STUDENT SERVICES 

 The Office of Student Services encompasses personal counseling and career/transfer 

counseling and oversees the childcare center, health services, intercollegiate athletics, 

student governance, and the advisement center.  This office and its staff are dedicated to 

the College’s students and to providing support for their needs. 

PREPARATION FOR SUCCESS IN COLLEGE AND IN THE WORKFORCE 

 Preparing students for success in college is provided by many student support 

services.  One is ACES, sponsored by the Ulster County Mental Health Association.  

ACES provides services to students with emotional and psychological disabilities.  

Students may refer themselves for services or be referred by a VESID or mental health 

counselor.   

 ACES counselors help students to manage the College environment more 

successfully by providing support services which, in addition to more than 25 hours of 
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orientation, include disability-related counseling, liaison with campus and community 

services, assistance with completion of forms, and social and peer support.  The ACES 

counselor had an average caseload of 26 students during the academic year 2003-2004.  

CHILDCARE CENTER 

 The College Children's Center, in operation since 1977, serves as an educationally 

focused childcare center for children throughout Ulster County.  Initially, it was open 

only to the children of Ulster’s students, faculty, and staff; recently, in response to 

increased inquiries from community residents, the program expanded to include 

community children as well.  The Center is licensed to serve 50 children, aged six weeks 

through five years, by the New York State Office of Children and Family Services.  The 

Center provides outstanding childcare services; areas of physical, social, emotional, 

linguistic, cognitive, and aesthetic development are emphasized daily throughout the 

curriculum to ensure steady growth for all children.  Respect for individual differences in 

ability and the developmental appropriateness of instruction are key to program 

development.  Additionally, the Center serves local school district preschoolers as a 

Universal Pre-Kindergarten site.  The Center expanded to full-year service in 2004. 

 Every year a program evaluation is completed for the New York State Department of 

Social Services Bureau of Early Childhood Services*, the Center’s licensing agency.  

This assessment includes a comprehensive parent questionnaire to ensure the program is 

meeting the needs of the children and families being served.  A staff questionnaire 

regarding program administration, benefits and compensation, and trainings is also part 

of the evaluation process.   

 The Director of the Children’s Center also conducts classroom observations, which 
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address interactions with children, curriculum implementation, and developmental 

appropriateness of curricula.  The staff rate their own classrooms on the same criteria and 

then meet with the Director to discuss differences and opportunities for improvement.  

The results of this process are conveyed to the Dean for Enrollment Management and 

Community Relations.  To retain accreditation, this type of evaluation is done annually, 

and a report on the findings is submitted to the National Association for the Education of 

Young Children*. 

 New York State regulations from the Office of Children and Family Services mandate 

program operation policies for health and safety, staff qualifications, nutrition, child 

development practices, and staff-to-child ratios.  Staff must complete an additional 15 

hours of training every year to maintain certification. 

 The Center also reports to the Board of the UCCA, which oversees distribution of 

student activity fees and usage fees.  Feedback from parents, coupled with the formal 

evaluations of staff and program, enables the Center to adjust its programs and activities 

to best suit the needs of the children. 

HEALTH AND SAFETY SERVICES 

 SUNY Ulster places a high priority on the health and safety of the entire College 

community.  The Department of Safety and Security, the College’s Safety and 

Environment Advisory Committee, the Student Services area, and the administration 

work together to ensure compliance with statutory and regulatory requirements and to 

provide necessary student/staff services.  Recent activities have included 

recommendations for enhanced crime prevention and improved traffic safety/signage.  

The Catalog, the website, and other College media include policies regarding appropriate 
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conduct and student disciplinary procedures as well as information about reporting 

criminal activity, emergency procedures, counseling services, security escort services, 

and College health services.  Staff are currently updating publications to include all 

information required under recently revised Education Law.   

 College health services are available to the College community when day classes are 

in session; a nurse is on duty from 8:30 a.m. to 4:30 p.m.  Any injury sustained on 

campus should be reported to the Nurse’s Office, located in the Senate Gym (SEN 139).  

First aid, treatment for illnesses and injuries, medical emergency care, blood pressure 

checks, diabetes screening, AIDS information, and health counseling are among services 

offered.  The staff hold all discussions and treatments in strict confidence.  

 The SUNY Ulster Security staff patrol the entire campus 24 hours a day, every day of 

the year.  During peak hours, extra officers are stationed in areas of high activity, such as 

the cafeteria and the gymnasium.  Additional officers are also assigned to cover special 

events on campus.  Emergency phones connect to security 24 hours a day, and lighting in 

parking areas has been enhanced to afford greater visibility during evening hours.  

 As a result of ongoing efforts, the College has had only minor issues to address from 

regular health- and safety-related inspections and audits.  There have been no major 

incidents (reportable crime statistics) over the past several years.  The College is 

proactive in maintaining a safe and healthy environment; indeed, due to a recent event at 

a local mall, the College is reviewing its security and emergency plans and making all 

members of the campus community aware of both.   

ATHLETICS  

 SUNY Ulster is a member of the National Junior College Athletic Association.  All of 
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the College’s intercollegiate teams are Division III; participation at this level does not 

permit scholarships based on athletic ability.  Student athletes at the College adhere to the 

same academic, fiscal, and administrative principles that are required of the general 

student population.  Athletic programs are funded and regulated by the UCCA; they are 

held fiscally accountable.  The Athletic Director (AD) maintains contact with the faculty 

who have athletes in their classes; every three weeks, these faculty complete a form for 

each student/athlete covering student attendance and performance.  Using this 

information, the AD works with the coaches and the students to develop strategies for 

improvement where necessary. 

 The AD and his staff are reviewing all sports programming at the College.  As part of 

their review, they are considering the addition of sports offered in area high schools but 

not at the College. 

 The College also offers an intramural program for students who do not choose to 

participate in more structured competitions. 

TRANSFER AND CAREER COUNSELING 
 

 Fulfilling the first goal of the College’s Mission Statement, the Transfer Center, 

located in Student Services, provides service to all students looking to transfer to private 

and/or public colleges and universities.  Here, students may obtain information about 

four-year colleges and universities not only in New York State but also throughout the 

nation.  Many colleges’ transfer procedures, program information, resource books, and 

applications are available in the Center.  

  Each year, the Transfer Center sponsors Transfer Days, hosting over 90 colleges and 

universities.  Additionally, a comprehensive Advisor-in-Residence program allows 

students interested in transferring to SUNY New Paltz, Marist College, or Empire State 
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College to meet with a representative from those schools on a monthly schedule at both 

the Stone Ridge Campus and the BRC.   

 SUNY Ulster has developed agreements with 29 public and private institutions to 

provide a seamless transition for Ulster graduates who have fulfilled the first four 

semester requirements.  Information about these agreements is found in the Catalog, on 

the website, in the Transfer and Admissions offices, and in academic departments.  

Articulation agreements are reviewed yearly and updated as the need arises.  The College 

also has joint admissions with three four-year SUNY campuses; students may elect at 

their time of admission to Ulster to be jointly admitted to SUNY New Paltz, SUNY 

Plattsburgh, or the SUNY University Center at Albany.  SUNY Ulster and SUNY New 

Paltz were leaders in designing jointly registered teacher education programs that have 

become a model for the State; currently there are 34 such agreements. 

 Students who are interested in exploring transfer to a four-year college or university 

are urged to visit the Transfer Center early in their stay at SUNY Ulster.  Individual 

counseling and planning assistance are available, and the Coordinator of Transfer works 

closely with the schools to which students are applying to ensure a smooth transfer.  

 The Student Opinion Survey Report 2003 indicates that, of the 335 students who rated 

"transfer planning assistance," the average rating was a 3.79 on a scale of 1 to 5 with 5 

being "very satisfied."  The College was rated third of the 30 community colleges and 

second of the 12 small community colleges.  

 Student Services also houses the office of Career and Job Services.  These services 

are available to students and non-student residents of Ulster County.  Those planning to 

enter the workforce benefit greatly from the College’s career counseling, which is 
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provided in a variety of ways: one-on-one counseling, use of the career library, career 

assessment (using the Choices CT computer program), volunteer and internship 

opportunities, resume tutoring, and job search assistance.  Career counseling may also 

help better identify a program of study.  

 In the 2003 Student Opinion Survey Report, SUNY Ulster was ranked tenth of 30 

community colleges for career services.  The average student rating, on a scale of 1 to 5 

with 5 being “very satisfied,” was 3.67. 

CLUBS AND ACTIVITIES 

 SUNY Ulster offers students opportunities to participate in the governance of the 

College and to participate in a variety of extracurricular activities.  The Student 

Association fee, billed with tuition, provides funding for many student-run programs 

planned and sponsored by a variety of student clubs, the Events Planning Council, and 

the SGO.  Clubs and organizations are typically based on particular interests and can be 

oriented towards activities, academics, curricula, governance, or other special interests.  

Each club has an advisor to monitor its operation.  Based on the result of surveys given to 

students each semester, activities are scheduled throughout the year.  SGO, together with 

the UCCA Board of Directors, oversees the various clubs and organizations.  The Board 

reviews activities to ensure that activities of interest to the adult students, currently more 

than one third of the FTEs, are offered both on campus and at extension sites.  

 The roles of the student trustee and the President of SGO are discussed in STANDARD 

4: LEADERSHIP AND GOVERNANCE.  

INTEGRATION, APPLICATION, AND AVAILABILITY OF TECHNOLOGY 

SUNY Ulster investigates and supports the integration and application of emerging 
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This program is discussed in STANDARD 13: RELATED EDUCATIONAL ACTIVITIES, as are 

WebCT© enhanced and hybrid courses.  

 Another resource available to the campus community is a lab called The Place, 

originally made possible by a Title III grant to provide a space geared to the instruction of 

faculty to enhance online course development and the use of classroom technologies.  

The Place houses up-to-date computers and an interactive smart board that allow both 

small group and one-on-one training either in live instruction or through tutorials.  

 In addition, an Interactive Video Conference Center is available at the BRC.  It allows 

businesses to hold meetings or workshops with teleconferencing connections to any site 

in the world.  This is a great resource not only for the College but also for all businesses 

located in Ulster and surrounding counties.  

ENRICHMENT AND LIFELONG LEARNING OPPORTUNITIES 

 SUNY Ulster not only provides individuals with access to programs of study resulting 

in A.A., A.S., A.A.S. degrees; certificates, and diplomas but also supports a calendar of 

special events that arise from collaborative efforts of many departments on campus, 

including the Office of Community Relations, the Ulster Community College 

Foundation, the UCCA, and many academic departments.  These activities are in addition 

to the Artist-in-Residence program (AIR), the Library’s Writers Series, and the Poetry 

Forum; like their counterparts, these activities support the College Mission Statement by 

providing enrichment and lifelong learning, which enhance the quality of life in Ulster 

County.  The College hosts more than 60 special events per semester.  This list includes 

enrichment activities that are open to students and to the community:  arts events, 
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STANDARD 10:  FACULTY 
 
 

 SUNY Ulster faculty and other academic professionals are appropriately prepared and 

qualified for the positions they hold, their roles and responsibilities are clearly defined, 

and the number of faculty and professional staff is sufficient to fulfill the designated 

responsibilities.  Of the 66 full-time faculty, 38 are tenured, and 28 are serving 

probationary or term appointments; thirty-three of the faculty have been hired since 1999.  

In the fall of 2004, 64% of all class sections were taught by full-time faculty, professional 

staff, and professors emeriti.  It is the intent of the College to keep the number of sections 

taught by adjuncts in the 30-35% range.  Class size is relatively small; the overall 

student-teacher ratio is 17:1. 

THE ULSTER COUNTY COMMUNITY COLLEGE FACULTY ASSOCIATION 

 The Ulster County Community College Faculty Association represents all full-time 

and adjunct faculty at the College.  It is the voice of the faculty in all negotiations with 

the College that determine conditions of employment.  The Faculty Association maintains 

a website, www.people.sunyulster.edu/fa/, so that faculty and others have easy access to 

Association information; the Constitution for the Faculty Association is in Appendix 12.  

 The Faculty Association negotiates basic compensation, stipends, benefits, work 

loads, and class sizes as well as the professional obligations of the faculty.  During the 

summer of 2004, the College and the Faculty Association negotiated a new four-year 

contract.  These negotiations required both the College and the faculty to assess the 

provisions of the previous agreement and their anticipated needs; the new contract, based, 

to a large degree, on the success of the previous one, was approved in August 2004.   
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 The Faculty Collective Bargaining Agreement delineates the procedures for 

appointment of new full-time and adjunct faculty; evaluation of faculty, including 

department chairs and adjuncts; promotion; tenure; term appointment; grievance; 

termination; and all other work-related issues.  The Professional Staff Handbook cross 

references the Faculty Collective Bargaining Agreement as well as all relevant policies of 

the Board of Trustees.  Because department chairs function as administrators as well as 

teaching faculty, the Professional Staff Handbook includes additional evaluation 

guidelines for their positions.  For OPAP employees working more than 20 hours weekly, 

procedures are outlined in the OPAP contract.  

 The Faculty Association is also discussed in STANDARD 4: LEADERSHIP AND 

GOVERNANCE and STANDARD 6: INSTITUTIONAL INTEGRITY. 

APPOINTMENT 

 The qualifications appropriate for probationary and continuing faculty are determined 

by the College and outlined in the Professional Staff Handbook.  The department in 

which a new probationary instructor will be teaching may also set hiring criteria under 

guidelines outlined in the Faculty Collective Bargaining Agreement.  All qualifications 

for the candidate are clearly defined in terms of both educational background and the 

years and level of teaching experience; also considered are the candidate’s involvement 

in his/her profession and the level of service to the college(s) where he/she has been 

employed.  Professional experience, ongoing professional certifications, and continued 

professional growth may be considered in lieu of an advanced degree for a new 

appointment as well as for promotion.   

 As part of the hiring process, a search committee is formed.  The candidate is 
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required to teach a short lesson before that committee, and a question-and-answer session 

follows.  The search committee makes recommendations to the Dean of Academic 

Affairs, who then interviews the candidate(s) and makes his recommendation(s) to the 

President.  The President and the Board of Trustees must approve any probationary or 

term faculty appointment. 

 For faculty, the hiring process begins with the department chair writing a letter to the 

Dean of Academic Affairs, stating the necessity of the position(s).  The department chair, 

the Dean of Academic Affairs, and the President then meet; the Vice President/Dean of 

Administration may be included to address budget issues for the position(s).  For 

professionals other than faculty, the department chair and the Dean for Academic Affairs 

determine the need on a case by case basis.  The Personnel Office facilitates the process. 

 Because department chairs serve two-year terms and appointment of new faculty 

occurs as needs arise, many department chairs are unfamiliar with the actual process and 

the paperwork involved.  The Personnel Office, which is involved in hiring every year, 

must take the lead in disseminating information about the hiring process to make it run 

smoothly in all academic departments. 

 STANDARD 4: LEADERSHIP AND GOVERNANCE provides more information on hiring as 

well as evaluation policies and procedures. 

FACULTY RESPONSIBILITIES 

 Faculty efforts support every part of the College’s Mission Statement and Vision 

Statement.  Faculty are committed to their students and to the teaching/learning process; 

classroom instruction, Academic Senate committee work, student advisement, course and 

program development and assessment, departmental responsibilities, and continued 
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professional growth all contribute to the faculty’s successful interaction with students and 

to the overall success of the College.   

 Faculty responsibilities are defined by a collaborative effort between the 

administration and the Faculty Association and are outlined in the Faculty Collective 

Bargaining Agreement.    

 Department chairs consult with both their faculty and the Faculty Association about 

course loads, department responsibilities, etc.  Outside the classroom, each member of the 

faculty serves as academic advisor for at least 25 students.  To be an effective advisor, 

faculty must stay current not only in their fields but also in the programs at the College 

and at transfer institutions as well as with changes in employment opportunities.  In 

addition, students often consult their advisor and other faculty about non-academic 

transfer concerns, employment issues, classroom problems, and/or personal problems. 

 Faculty serve on Academic Senate committees, which address curricular, 

pedagogical, and technological issues.  The Senate is discussed later in this Standard as 

well as in STANDARD 4: LEADERSHIP AND GOVERNANCE.  Program development and 

review, course development and evaluation, search committees, and other committee 

work are also part of the faculty workload as is continued professional development.   

 Faculty are further charged with maintaining currency in their field and in 

pedagogical practices as well as maintaining professional connections with their 

counterparts at other colleges, in the work force, and through professional organizations. 

ASSESSMENT OF FACULTY 

 Assessment procedures are an important component of the Faculty Collective  

Bargaining Agreement.  The process is clearly explained from the composition of the  
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evaluation committee to the time frame for classroom observations and reports.  The 

process involves a number of methodologies including self-evaluation, peer review,  

student ratings, and assessment by the department chair/program coordinator.  Primary 

focus is on teaching effectiveness and includes an analysis of course content and learning 

objectives, student assessment tools, and faculty-student interaction for each class.  Also 

considered are the contributions of faculty to the department and to the College, the 

quality of student advisement, curriculum development and improvement, and 

professional development.  Faculty evaluations are conducted in an atmosphere of 

honesty, academic integrity, and academic freedom, with the goal not simply to criticize 

but to constructively assist the faculty member in improving his/her effectiveness as a 

classroom instructor.  Faculty assessment reports and the results of student evaluations 

are given to the Dean of Academic Affairs, the department chair, and the faculty member 

being evaluated.  The faculty member meets with the Dean to discuss the report and may 

respond with additional information at that time.  Probationary full-time faculty are 

evaluated once a year for five consecutive years, tenured full-time faculty are evaluated 

every five years, and adjunct faculty every semester for eight consecutive semesters and 

then annually. 

PROMOTION 

 Promotion depends on mastery of subject matter, effectiveness of instruction, good 

advisement, continuing professional growth, service to the department and/or the 

College, and scholarship.  The minimum criteria for promotion from one level to the next 

are stated in the Faculty Collective Bargaining Agreement.  Faculty seeking promotion 

apply to their department chairs; the chairs then meet to review all promotion 
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applications and make recommendations to the Dean of Academic Affairs, who, in turn, 

forwards his recommendations to the President and Board of Trustees.  

GRIEVANCE PROCEDURE 

 Informal resolution of any faculty grievance is encouraged before submission of a 

formal complaint to the appropriate immediate supervisor or administrator.  

Grievance/complaint procedures, stipulated in the Faculty Collective Bargaining 

Agreement, ensure that a complaint is resolved promptly and equitably.  A time frame is 

specified for the review, resolution, written appeal, and final decision.   

THE ACADEMIC SENATE 

 The SUNY Ulster Academic Senate functions as the institutional voice of the full-

time and adjunct teaching faculty regarding academic programs and educational policies, 

procedures, and issues in the governance of the College.  The Senate also serves as an 

advisory body to the President for the formulation and development of the College’s 

educational policies and procedures and as a conduit for the President and/or the Board of 

Trustees to solicit advisory input from the teaching faculty on issues and concerns 

relating to governance.  Senate committees address curricula, College policies, 

technology, and assessment as well as other issues germane to academics and/or 

instruction.  A list of Senate Committees, Committee chairs, and the Constitution of the 

Academic Senate are found in Appendix 11.  Information about the Senate is available to 

the campus community through the website for the Dean of Academic Affairs. 

 A member of the faculty elected by the Senate serves on the State Faculty Council of 

Community Colleges.  This group of representatives from SUNY community colleges 

addresses statewide educational issues and advises SUNY on faculty concerns and issues.  
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In recent years, the focus of discussion has been the SUNY-mandated GenEd 

requirements; indeed, with the passage of a resolution in June 2004 to make such 

assessment less individual to each campus, GenEd has again become the major concern.   

This new SUNY initiative is further discussed in STANDARD 12: GENERAL EDUCATION.  

  STANDARD 4: LEADERSHIP AND GOVERNANCE has more on the creation of the 

Senate, its role in College governance, and its self-assessment. 

FACULTY AND CURRICULA 

 A number of policies and procedures ensure that curricula are designed, maintained, 

and updated by faculty and other professionals.  The process is embodied in the 

Curriculum Committee Ground Rules, revised in 2002-2003 and amended October 2004; 

these rules are in Appendix 21.  With assistance from the office of the Dean of Academic 

Affairs, proposals for new courses and programs or revisions to either are submitted with 

necessary supporting documentation through academic departments to the Committee.  

These proposals may be initiated by an individual or by a department and may be based 

on College experience, changing needs and/or requirements, advice from an advisory 

council, or recommendation of an outside body (e.g., the  New York State Education 

Department, National League of Nursing, etc.).  The flow chart in Appendix 21 

delineates the steps for approval of new programs. 

 If the proposed course, revision, or program passes the Committee’s review, the 

proposal is announced to the entire faculty through email and may be discussed at a 

regular meeting of the Academic Senate.  Courses, revisions, and programs, approved by 

the Senate are then forwarded, with all supporting documentation, to the Dean of 

Academic Affairs for his action.  New programs and all supporting documentation, 
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including goals and desired learning outcomes, must also be forwarded to SUNY System 

Administration and the State Education Department.   

 New curricula are developed following the guidelines for the submission of academic 

program proposals as established by SUNY in the Handbook for the Submission of 

Undergraduate Academic Proposals* and sent to all college presidents.  These guidelines 

are found in the library, department offices, and the office of the Dean of Academic 

Affairs.  One requirement for the proposal of a new program is administration of a “needs 

survey” to demonstrate the community need(s) the proposed program will fulfill.   This 

survey may include Department of Labor statistics, a survey of local employers, and a 

web survey as well as the commitment of two SUNY institutions to accept graduates if 

the program is transfer oriented.  The development of new programs is also discussed in 

STANDARD 11: EDUCATIONAL OFFERINGS. 

 Program reviews are discussed in STANDARD 7: INSTITUTIONAL ASSESSMENT and 

STANDARD 11: EDUCATIONAL OFFERINGS. 

STUDENT EVALUATION OF FACULTY 

 Every year, adjunct faculty, probationary and term appointments, and tenured faculty 

up for five-year review are evaluated by their students.  The results of this standardized 

assessment tool, currently SIR II, are used as part of the individual faculty’s evaluation.  

Results are reported to the individual, the department chair, and the Dean of Academic 

Affairs.  SIR II also gives the instructor and the College comparative means for the 

College’s average ranking in six areas; these results show that the College’s faculty are 

performing very effectively: 
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INSTITUTIONAL SUPPORT AND RECOGNITION OF FACULTY 

 There are a number of formal ways that SUNY Ulster lends institutional support to 

the advancement and development of faculty.  One is a professional development fund, 

provided in an amount not less than $25,000 per academic year, for seminars, 

conferences, and educational assistance; faculty are also encouraged to become active 

members of professional organizations.  Most notices of workshops and professional 

conferences are disseminated by email from the office of the Dean of Academic Affairs.  

Additionally, some notices are posted by the department chairs.    

 Members of the faculty not only attend professional conferences but contribute their 

research and experience to their academic disciplines.  Faculty contributions to the 

academy within the past two years include presentations of papers at national conferences 

and a scholarly book.  Appendix 15 is a sampling of recent faculty presentations and 

publications. 

 Faculty may also apply for paid one-year sabbaticals and/or leaves of absence for 

professional development without pay.  Each full-time faculty member on leave is 

guaranteed seniority and position upon his/her return.  Full-time faculty continue to 

accrue salary increases while on leave.  The College usually awards at least two 

sabbaticals a year. 

 Currently, the Pedagogy Committee of the Academic Senate organizes institutional 

faculty development days; in some cases, faculty serve as presenters.  In January 2005, 

the College’s new Instructional Media Designer presented a variety of technology that 

faculty can use in the classroom and in their offices, leading up to a series of workshops 

for faculty to learn/practice these skills.  Under Title III, development days were planned 
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and executed by the grant team, which included both faculty and administrative staff in 

conjunction with the Dean of Academic Affairs.   

 SUNY Ulster offers resources to faculty to encourage the incorporation of new 

technologies and methodologies into their classrooms and into online courses.  

Opportunity exists for faculty to update skills, to continue learning, and to bring new 

ideas and viewpoints into their classes.  The Place was created as one campus resource 

for both technological and pedagogical learning; the MID has his office there.  Ulster’s 

Media Room, located in the Library, is designed specifically to enable faculty and 

students to benefit from multimedia in their courses.   

 The existence of The Place, its offerings, and the themes of recent development days 

– Learning Styles, Legal Issues and Community College Instruction, and Multimedia 

Technology and Instruction – are examples of Ulster’s commitment to creating and 

maintaining linkages among scholarship, instruction, student learning, research, and 

service.  By strengthening existing skills and gaining new tools for use in the classroom, 

faculty focus on their students and on their own continuous learning, resulting in more 

research, more scholarly activities, and better teaching.   

 The faculty and professional staff are committed to excellence in their work, a 

commitment that has received recognition from both the State and the College itself.  In 

Fall 1994, the College decided to once again participate in the SUNY Chancellor’s 

Award program.  In each of the past ten years, a member of Ulster’s teaching faculty and 

a member of the professional staff have been honored with the SUNY Chancellor’s 

Awards for Excellence in Teaching and Excellence in Professional Service, respectively.  

These awards are among the highest SUNY confers.  In 1998, the College created the 
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President’s Award for Excellence in Teaching for adjunct faculty and has recognized one 

adjunct each year.  (A member of CSEA is also recognized annually with the President’s 

Award for Excellence in Service.)  Each year, students, faculty, and staff recommend a 

large number of the faculty and staff for these awards.  

 In Fall 2004, the Acting Dean of Academic Affairs asked the Academic Senate to 

endorse the College’s participation in SUNY’s Distinguished Professor program as 

another way to reward faculty for excellence in scholarship, instruction, and service.  

Through this program SUNY recognizes outstanding faculty at both four- and two-year 

institutions.  The Senate passed a resolution supporting SUNY Ulster’s participation; the 

administration and the Faculty Association are now discussing this new faculty rank and 

appropriate compensation.  

 The St. John Family Fund for Excellence provides support for faculty and staff 

undertaking special projects and initiating new programs.  In the spring of 2005, the 

Krembs Fund for Innovation, established by a former chair of the Nursing and Public 

Safety Department and her family, instituted an annual award for a member of the faculty 

or staff who has demonstrated innovation in his/her service to the College. 

ACADEMIC FREEDOM 

 Academic freedom is essential to the College; that freedom promotes an intellectual 

climate, academic excellence, innovation, and responsible use of resources.  The 

College’s commitment to academic freedom is evidenced in the Faculty Collective 

Bargaining Agreement and the Professional Staff Handbook, which state the rights and 

obligations of those engaged in a profession that depends upon freedom for its health and 

integrity.  The faculty member is further obliged to promote conditions of free inquiry  
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STANDARD 11:  EDUCATIONAL OFFERINGS 
 
 

 The educational offerings of the College accomplish the goals set forth in both the 

Mission Statement and the Vision Statement; the College is dedicated to meeting the 

needs of its students and of the County. 

NEW PROGRAMS AND CREDIT COURSES 

 In keeping with its mission, SUNY Ulster designs new programs and courses to 

prepare students for employment and transfer to four-year institutions.  The concept and 

rationale for a new program or course may originate within a department or from its 

advisory council, another department, the administration, the Board of Trustees, or the 

community; changes in SUNY requirements, such as in GenEd, may also lead to the 

creation of new courses.   

  Program development follows SUNY guidelines as defined in the Handbook for 

the Submission of Undergraduate Academic Proposals*.  Development of a new program 

begins at the department level.  For career-track degree programs designed to prepare 

students for immediate employment upon graduation, the department conducts research 

and designs curricula, often through a DACUM process; outside experts may be brought 

in to determine potential enrollment and the need for the program as well as the skills 

required for employment.  For transfer degree programs, faculty consult with colleagues 

and administrators at four-year colleges to ensure programs will transfer seamlessly; this 

strict review of new programs by these institutions further ensures that the new programs 

are rigorous.  Established transfer agreements with both private and SUNY four-year 

institutions assure that the College’s academic programs include sufficient content, 

breadth, and length.   
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 Through program reviews, goals and student learning outcome objectives have been 

determined for all current programs.  All new academic programs must include program 

goals and student learning outcomes.  The College also requires that all course syllabi 

clearly state expected student learning outcomes. 

 Departments submit new program or course proposals with supporting 

documentation, compiled with the assistance of the Dean of Academic Affairs, to the 

Senate Curriculum Committee; if the Committee approves the proposal, it is sent to the 

Academic Senate for its approval and then on to the Dean of Academic Affairs, the 

President, and ultimately the Board of Trustees for theirs.  Once new programs are 

approved at Ulster, a program announcement is sent to the SUNY Office of Program 

Review, which publishes the announcement to all SUNY campuses. After 30 days, if 

there are no questions or objections from other SUNY campuses, the program proposal is 

sent to the Program Review Office.  If the Program Review Office has no questions or 

needs no further information, the proposal is sent to the State Education Department; 

once the Department approves the proposal, the program is officially registered.  A flow 

chart in Appendix 22 outlines this process.  Approved new courses are advertised on 

campus and added to the Catalog and website.  A list of all new programs since the last 

Middle States Report is found in Appendix 4. 

PROGRAM REVIEW 

 Prior to 2001, SUNY Ulster followed the Maryland Model for academic program 

review, a highly structured model which calls for rigorous academic scrutiny.  In 2001, 

SUNY mandated that all SUNY institutions follow its requirements for program reviews; 

therefore, SUNY now regulates the academic review process for SUNY Ulster.  Because 
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take such situations into account.   

 The Guide for Evaluation states, “Primary responsibility for assessment rests with the 

faculty, students, administrators, and staff directly involved in the program.”  SUNY 

Ulster also invites outside consultants to campus to review the program.  For career 

programs, consultants are typically employers; for transfer programs, consultants are 

generally faculty from four-year institutions.  Last year, for instance, the Liberal Arts 

Math and Science degree program was under review.  Most graduates of that program 

transfer to a four-year institution upon graduation, typically SUNY New Paltz because of 

its convenient location.  Therefore, one external consultant hired for that program review 

was a SUNY New Paltz Math/Science faculty member.  The department chair/program 

coordinator is responsible for contacting and hiring the consultants and sets up times for 

the consultants to attend classes, talk with students and faculty, and meet with the 

program chair to discuss any issues.  The consultants’ report includes their 

recommendations for improvement as needed.  The Dean of Academic Affairs and the 

department chair/program coordinator meet to discuss program strengths and to prioritize 

areas for improvement.  The department chair/program coordinator shares the results of 

this meeting with the faculty in the department.   

 If recommended improvements are to be made at the department level, such as 

increasing the use of technology in the classroom, the department, as a group, 

brainstorms, looks at similar programs at other colleges, researches appropriate 

alternatives, and then implements changes.  If recommended changes need to be made at 

the institutional level, such as faculty training, the department chair works with the Dean 

of Academic Affairs.  The Accounting Program review was completed recently, and 
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several courses were redesigned to address comments by external reviewers, including 

the need to cover income tax preparation in Principles of Accounting II.  Faculty and 

College response to changes in the needs or requirements of the community, transfer 

institutions, and workforce is prompt and thorough.   

 The Program Review Schedule is included in Appendix 22.  Program review is also 

discussed in STANDARD 7: INSTITUTIONAL ASSESSMENT. 

ACADEMIC SUPPORT 

THE LEARNING CENTER 

 The Learning Center supports both credit and non-credit learning. Staff also assess 

students' reading comprehension, note-taking skills, and test performance and provide 

instructional help where needed.  The Learning Center has a variety of tutoring services 

at both the Stone Ridge campus and the BRC in Kingston.  Times Square: The Math 

Place is a tutoring center that helps students improve their math skills and overcome 

“math anxiety"; it is staffed by professional tutors.  In the Writing Center, professional 

tutors offer one-on-one tutoring on a walk-in basis for any student who wants help with a 

writing problem in any course.  Both on-campus centers are open from 9:00 a.m. to 3:00 

p.m.; services are provided at the BRC from 4:00 to 7:00 p.m., Monday through 

Thursday.   

 The Friend Tutor program is staffed by community volunteers, often retired 

professionals in the field in which they are tutoring.  The Peer Tutor program is staffed 

by students who have excelled in the specific courses they assist; they are recommended 

by the academic department.  In addition, the SI program offers review sessions for 

challenging courses which historically have had high withdrawal or drop-out numbers; 
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these student tutors are selected by the faculty for their proficiency in the subject.  

 In general, the learning resources available to students are extensive, particularly in 

the area of tutoring.  Information on all resources is posted at numerous locations across 

the campus, at the BRC, and at the Highland site; is printed in the various brochures and 

other promotional literature; and is easily accessed on the College website.  Teaching 

faculty also present these services during class and recommend them to individual 

students. 

 STANDARD 9: STUDENT SUPPORT SERVICES contains more information on the work 

and assessment of the Learning Center.  STANDARD 7: INSTITUTIONAL ASSESSMENT also 

contains information on the Center. 

INSTRUCTIONAL TECHNOLOGY 

 Faculty members are using instructional equipment and technology in a variety of 

ways.  The College offers 31 courses in 42 online sections through the SLN, and 

numerous classes and sections are computer-enhanced with WebCT©.  Many instructors 

use LCD projectors and other technology in the classroom.  Examples of computer- 

enhanced instruction in varied subject areas include the English department’s daily use of 

the LCD units in the teaching labs, the Graphic Design courses held in a Mac lab, and the 

Nursing program’s advanced software that provides students with tutorials as well as 

interactive manikins.  The number of LCD projectors has increased, but their availability 

is still limited if a course is not scheduled for a teaching lab; increased availability of 

such projectors might facilitate greater use.  Likewise, there are currently only a few 

"smart classrooms" on campus, although there are plans to build more.  

 In  Fall 2004, the College hired a MID to provide pedagogical and technological 
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support to all faculty in all aspects of their jobs; until he left the College in April 2005, 

the MID worked very closely with those who were creating courses and learning 

materials for delivery through SLN and WebCT© platforms.  He also worked 

collaboratively with faculty to design, develop, test, and support computer-mediated, 

asynchronous instructional materials and courses; conducted workshops, demonstrations, 

and one-on-one training for faculty members; and monitored ongoing courses.  The 

College is hiring a new MID to begin work in Fall 2005. 

 There are over 800 computers on campus.  Computers are available to students in the 

Hasbrouck learning lounge, the Learning Center, the Writing Place, and Times Square as 

well as in the Library.  Academic open computer labs are located on the campus, at the 

BRC, and at the Hodge Center.  Labs are staffed by student aides to provide support and 

guidance; the open labs are available during evening hours and on Saturdays.   

 STANDARD 3: INSTITUTIONAL RESOURCES and STANDARD 9: STUDENT SUPPORT 

SERVICES also address the use of technology at the College. 

THE LIBRARY  

 The Library staff work very closely with departments to ensure the best possible 

support and service for Ulster's academic programs.  An example is the Library Liaison 

Program.  The goal of the Liaison Program is to enhance communication and foster a 

dialogue between the Library and academic departments, resulting in improved resources 

and services for all academic programs and all students.  Each academic department is 

assigned to a librarian.  This librarian works with the faculty in the designated department 

to review Library holdings and services to see if they satisfy the needs of the programs 

and curricula within the department.  The Library liaison is required to meet regularly 
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with the department faculty; inform faculty of new print and electronic resources; prepare 

lists of titles on specific subjects for review; locate reviews of books, periodicals, and 

websites; present advanced subject-specific workshops for students; work with faculty to 

construct assignments that use Library resources; collaborate with faculty to integrate 

research skills into the curriculum; and provide information resources to support faculty 

research projects.  

 Furthermore, a librarian is designated to serve on the Senate Curriculum Committee 

so that when new programs or courses are proposed, the Library staff are alerted and can 

pursue the necessary discourse with the department for the purchase of new materials that 

may be needed.  All new program and course proposals must include a Library Fact Sheet 

for this reason; this sheet, included in the Curriculum Committee Ground Rules, is 

completed by a librarian and signed by the Associate Director of the Library to ensure 

that the Library has enough books and reference material for the new program.  If the 

current Library resources are not sufficient, the librarians, in collaboration with faculty 

members, research databases, periodicals, AV, and electronic resources that can be 

purchased. 

 Faculty often supplement courses with materials or required readings; the Library has 

the capacity to house large collections of reserve materials.  Recently, for example, the 

Library acquired more than 100 nursing videotapes.  Additionally, librarians at the 

Reference Desk help students analyze information and select and locate the most 

appropriate resources.  Librarians help students and/or faculty use online resources, 

including the online Catalog and many full-text subscription databases, as well as 

materials in the general and reference collections.  They also schedule appointments with 



 

 156

students or faculty as needed.  Faculty are encouraged to bring entire classes for 

additional instruction in using research tools.  Reference librarians are available 

whenever the Library is open to answer questions in person, by telephone, or 

electronically. 

 As a result of Title III initiatives, the College renovated a Library room, DEW 019, 

into a multimedia viewing room equipped with a computer and hookups to the internet 

and to an LCD projector for on-screen viewing.  A combination VCR/DVD player is 

available as is cable television feed with approximately 50 channels, including the 

History Channel, C-Span, CNN and HBO. This new service enables faculty to reserve the 

media room and bring classes to view materials through any of these media.  Students 

may also use this room individually to view materials that have been placed on reserve.  

The Library is building its video tape and DVD collection; faculty are asked to 

recommend media the Library should purchase for their educational needs. 

 The Library offers many other services such as inter-library loan, subject-specific 

reading rooms (electronic), and an extensive collection.  The Library currently subscribes 

to a broad range of print periodicals and maintains extensive back files for numerous 

titles in microform.  There are more than 80,000 books in the Library's collection; the 

Reference Collection on the main floor includes indexes, abstracts, and encyclopedias in 

both print and electronic formats, as well as dictionaries, bibliographies, atlases, 

directories, handbooks, and guides.  The Library subscribes to 30 online databases and 

indexes, which provide full-text articles or citations to articles; these databases range 

from general periodical indexes to subject-specific databases for nursing, the arts, and 

business.  The variety of the databases meets the needs of students and faculty in all 
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programs.  In addition, the local history collection offers students, faculty, and 

community members the opportunity for historical research.  The collection emphasizes 

material relating to Ulster County but also includes history of neighboring counties, the 

Hudson Valley, and the Catskill Region.  

 Occasionally, a Library orientation session is requested.  This class is traditional 

bibliographic instruction, but what the librarian teaches depends on the instructor and the 

class.  The librarian works with the instructor to determine the specific needs of the 

course or assignment and then schedules the class meeting in the Library.  For example, a 

Freshman Seminar (KEY 103) instructor may want students to have a very detailed tour 

of the Library with an explanation of all the services provided, or an Oral 

Communications (COM 103) professor may want students to learn how to use the 

advanced search features in the Lexis-Nexis database. 

 To assess the various ways Library services are promoted in departments and/or 

programs, several departments were interviewed.  Every department encourages 

academic research; faculty at SUNY Ulster see research as an important part of 

education.  To quote one faculty member, "To adequately prepare students for transfer 

and to ensure their success at the four-year college, it is incumbent upon us to expose 

students to the Library.  We do this as a department and through our individual courses.” 

 Students in associate degree programs enroll in at least one course which requires a 

research project.  All A.A. and A.S. programs require either College English II (ENG 

102) or Technical Writing (ENG 227); both of these courses require a research paper.  

Students in Earth Science write a research paper in lieu of a final exam in courses such as 

Astronomy and Earth History; students are encouraged by the faculty to utilize the 
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database GEOREF and to make use of the inter-library loan option to obtain articles in 

journals not available in SUNY Ulster's library.  Students majoring in one of the Business 

programs may take management and marketing courses; in these courses, students are 

given various written or oral assignments using the Library as a resource.  Students in the 

Nursing Program use the Library for clinical paper work, journal articles, and research 

using the CINHAL database; instructors assigning case studies also require students to 

reference their material.  When Nursing students are at the hospital, their instructors take 

them to the hospital library and encourage them to use the resources available there. 

 In the 2003 SUNY/ACT Student Opinion Survey, 79% of the students indicated they 

were satisfied or very satisfied with access to Library resources and services. 

 Library services are also discussed in STANDARD 7: INSTITUTIONAL ASSESSMENT. 

INFORMATION LITERACY 

 Information literacy, a major initiative at Ulster since 1992, is now also a SUNY 

GenEd requirement.  Library staff and several faculty developed a one-credit course 

called Information Literacy (LIB 111) to help students learn the skills involved for the 

retrieval, evaluation, and organization of electronic and print information; this course is 

now a pre- or co-requisite for College English II (ENG 102), Honors English II (ENG 

172), and Technical Writing (ENG 227) and a requirement for A.A. and A.S. degree 

programs.  SUNY Ulster’s LIB 111 also became the model for information literacy 

courses at other two- and four-year SUNY campuses.   

 An innovative aspect of LIB 111 is that instructors are primarily teaching faculty.  

Full-time and adjunct faculty who teach LIB 111 are required to receive training, which 

librarians offer every semester.  Special sections of LIB 111 are scheduled strictly for 
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faculty; any faculty member wishing to take the course or to prepare to teach it has the 

opportunity to take it in a class of peers.  As an alternative, a faculty member may meet 

with a librarian for one-on-one training to go over the specific required readings, course 

assignments, and midterm and final exams.   

 Each year, the Coordinator of Information Literacy, a librarian, is responsible for 

scheduling approximately 50 sections of LIB 111 on campus, at extension sites, and 

online; recruiting faculty, full-time and adjunct; maintaining and updating the course 

content; and holding training workshops for LIB 111 faculty. 

 LIB 111 promotes the use of all Library resources.  Students who have taken the 

course are aware of the Library’s offerings, and the faculty who teach the course are 

likewise aware of the importance of research.  To quote a professor in the Business 

Department: 

Library 111 has only further enhanced my commitment to library research.  
LIB 111 and new databases at the College have enhanced my written case 
assignments in both Business Law I and II.  We have had Lexis-Nexis for 
several years now, which enables students to find the exact case assigned 
and discover how the case was finally adjudicated and why.  Furthermore, 
I am quick to point out to students intent on transfer that library 
assignments are important because they will be inundated with library 
work at the four-year institution.  Learning how to conduct research at 
Ulster amounts to a huge plus upon transfer.  That's another reason I have 
supported and taught LIB 111 over the years. It's a super course designed 
to give students the important basic elements of library research. It does a 
fine job. 

 
CREDIT FOR TRANSFER COURSES AND ALTERNATE MODES OF LEARNING 

 
 The published and implemented policies regarding transfer of credits into Ulster are 

in the Catalog and on the College website.  The Admissions staff consult with 

appropriate department faculty, and together they make decisions about transfer credit 

based on College policies.  
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 The College also grants credit for learning through Alternate Modes of Gaining 

College Credit.  These modes include Advanced Placement (AP) and College Level 

Examination Program (CLEP) exams as well as Excelsior College Dantes Subject 

Standardized Tests (DSST), Non-Collegiate Educational Programs, Credit by 

Examination (CBE), and Collegiate Level Learning Experience (CLLE).  Information on 

all these methods of gaining credit is available in the Catalog and on the website; the 

Admissions Office also provides detailed information on requirements for each method.  

The alternate modes for gaining credit are discussed in this Self Study in STANDARD 13: 

RELATED EDUCATIONAL OFFERINGS 

ARTICULATION AGREEMENTS, TRANSFER, AND JOINT 
ADMISSIONS/REGISTRATION 

 
 Ulster encourages transfer agreements, articulation agreements, and joint registrations 

and currently has more than 85 such agreements with both public and private four-year 

colleges.  Students may access these agreements through the College website, the 

Catalog, the Admissions Office, the Transfer Office, and department offices; faculty also 

distribute such information to students in their classes and to their student advisees.  In 

addition to articulation agreements, joint admissions agreements and joint registration are 

considered best practice by the College, and both are developed and supported in ways 

parallel to articulation agreements.  Informal agreements, based on good communication 

and faculty collaboration, have also developed with a number of colleges and/or with 

particular programs.  Students transferring in the Hudson Valley area are well served by 

the College's many agreements with the area's public and private institutions, and those 

going outside the region also benefit from various transfer agreements with the College. 

 Articulation agreements have been initiated by Ulster, by the four-year schools, and 
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by the particular department chairs or program coordinators.  The Dean of Academic 

Affairs and the Coordinator of Transfer Services may also initiate an agreement, and each 

of these people aids in its development; typically, the Coordinator of Transfer Services, 

her counterpart at the four-year campus, and the relevant faculty at both institutions 

develop the particulars.  The need for change in a current articulation agreement may 

likewise be noted by any of these individuals, who may also initiate that update.  

Articulation agreements are maintained by the Coordinator of Transfer Services, who 

reviews each articulation agreement annually. 

 The College understands both the importance of developing new articulation 

agreements and of keeping all agreements current.  In the 2000-2001 academic year, 

Ulster used a SUNY Mission Review Grant to develop and expand articulation 

agreements with four-year SUNY colleges and universities.  This review grant also 

resulted in comprehensive articulation at SUNY New Paltz for 34 programs as well as a 

comprehensive agreement with SUNY Purchase, which guarantee full junior standing to 

graduates of Ulster in parallel programs.  The Coordinator of Transfer Services from 

1983 to 2004 was a most dedicated and knowledgeable person who did her utmost to help 

faculty create and maintain articulation agreements and to encourage students to use 

them.  She was a primary asset for the College’s success in this area.  The new 

Coordinator, who has been with the College for many years, has a good foundation to 

build on. 

 Because the objective of many of the College's students and programs is to transfer – 

and to transfer as seamlessly as possible – articulation agreements do indeed drive 

Ulster's transfer programs.  The faculty at Ulster have the same ultimate goals as their 
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four-year counterparts, so there are few problems.  Whenever minor problems do occur, 

the faculty from both schools develop and/or revise the articulation agreement.  SUNY 

Ulster's programs also include general electives, which allow flexibility for individual 

transfer needs to be addressed.  Occasionally, students in a program structured for 

articulation with a particular school are transferring to another institution with somewhat 

different requirements.  SUNY Ulster faculty have found that electives usually 

accommodate such situations, and waivers and course substitutions may also be used.  

Since SUNY instituted the ten SUNY-wide GenEd requirements, both four- and two-year 

institutions must reflect many of the same requirements, thus easing articulation within 

the SUNY system. 

 Transfer services and articulation agreements are also discussed in STANDARD 9: 

STUDENT SUPPORT SERVICES. 

ADULT LEARNERS 

 Various programs in place to help adult learners are outlined in a brochure entitled, 

Start College at Any Age: Adult Opportunities at SUNY Ulster*.  Adult students may take 

proficiency exams such as CLEP and Regents College Examinations, and they may 

receive credit for CLLE and non-collegiate educational programs.  The College offers a 

variety of evening and SLN courses as well as day and evening courses at the BRC, the 

Hodge Center, and the Highland Middle School to meet the demands of work and/or 

parenting schedules.  In addition, the Children's Center offers professional childcare 

while parents are taking classes on the Stone Ridge campus. 

 Many times adult learners are returning to Ulster after a previous unsuccessful 

enrollment.  The Fresh Start Policy (FSP), described in full in the print and online 
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STANDARD 12:  GENERAL EDUCATION 
 
 

 In December 1998, the SUNY Board of Trustees passed Resolution 98-241 

mandating that all SUNY schools awarding baccalaureate degrees include a minimum of 

30 hours of GenEd courses.  This mandate had to be implemented by Fall 2000.  Shortly 

after this resolution was passed, the academic deans of all SUNY community colleges 

agreed that their campuses would also comply with this resolution by requiring students 

in A.A. and A.S. programs to complete seven of the ten GenEd components.   

 In the spring of 2001, the College attempted to simplify and unify its GenEd 

requirements; at this time, two sets of GenEd requirements were operating:  Ulster’s own 

GenEd requirements in effect since 1993, requiring a minimum 19 credits from six 

categories, and the ones mandated in 1998 by the SUNY Board of Trustees.  Members of 

the General Education Task Force of the Academic Senate canvassed every department 

chair/program director to determine what problems would be created if all programs 

adhered only to SUNY GenEd requirements.  The consensus was that transfer programs, 

(A.A. and A.S. degree programs) would have no problem complying with SUNY GenEd 

requirements, but career-oriented, non-transfer programs (A.A.S. degree programs), some 

of which are very tightly constructed in order to meet requirements of outside licensing 

agencies, should comply with only Ulster’s GenEd requirements.   

 In 2002, the faculty adopted the GenEd requirements promulgated by SUNY as the 

standard for both the A.A. and A.S. degree programs to provide students with a seamless 

transition from SUNY Ulster to SUNY four-year institutions.  Internally, having one set 

of GenEd requirements also simplified and unified degree requirements and enhanced the 

advisement process.    
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addition, employer feedback in this program indicates that some graduates are not ready 

to keep clear case notes and other client documentation; therefore, future program 

evaluation will investigate the advisability of adding more rigorous technical writing. 

 Students can find information regarding GenEd requirements in the Catalog as well 

as on the College website.  Information about GenEd requirements also can be obtained 

from the Admissions Office, the Registrar’s Office, the office of Dean of Academic 

Affairs, the Transfer Center, and all academic advisors.  These offices and individuals 

provide students with basic information, including GenEd categories and lists of classes 

in each category.   

ASSESSMENT OF GENERAL EDUCATION 

  In the fall of 2001, SUNY Chancellor King called for a General Education 

Assessment Review (GEAR) Task Force to initiate campus-based faculty-driven 

assessment of student learning outcomes in GenEd to begin in Fall 2002.  (Previously, 

assessment plans and reports had been prepared by the Director of Curriculum, Program 

Development, and Evaluation, often in collaboration with one or two specific department 

chairs.  Data for assessments were collected using the campus-wide computer database.)  

The GEAR Task Force required that a method be developed to uniformly assess all 

courses fulfilling GenEd requirements.  Because each of the academic courses offered at 

SUNY Ulster has specific student learning outcomes that are congruent with both the 

academic and practical sides of the academic area, SUNY Ulster’s GenEd Task Force 

decided on a course-embedded approach to assessment which would utilize pre-existing 

course assessment tools such as tests, lab reports, papers, and portfolios.  The resulting 

General Education Plan* was approved by SUNY. 
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 Faculty develop the topics/questions to be assessed based on the SUNY learning 

outcomes for that area.  A minimum of 20% of students or a total of 30 students are 

sampled for each course; in a course with fewer than 30 students, all are assessed.  To 

evaluate essays and papers, a scoring rubric may be used to ensure consistency of 

evaluation and reporting.  Results indicate the degree to which the learning objectives 

have been achieved and make it possible to identify areas in need of remediation.  Results 

are also used to evaluate instructional strengths and weaknesses and to develop strategies 

for improvement.  Faculty anticipate that 70% of students will meet or exceed the 

standards.  In cases where fewer than 70% meet or exceed the standards, faculty focus on 

ways to achieve a greater success rate. 

 SUNY Ulster has completed the first two years of the three-year pilot phase of SUNY 

GenEd assessment.  Of the five courses assessed, two – American History and College 

Algebra – had results lower than anticipated; the faculty in these areas question the 

validity of the assessment instruments and plan to design better tools.   

 The mathematics faculty have rewritten the final exam, the GenEd assessment tool, to 

allow for more consistent grading of the five questions used to assess knowledge in the 

GenEd areas.  They have also revised inclass quizzes to better assess student learning and 

rescheduled tests and quizzes to assess learning in a more timely fashion.  Although the 

department has not yet been required to report further GenEd test results, instructors have 

noticed improved scores.   

 The history faculty, in accordance with accepted practice within their discipline, had 

replaced all objective exams with essay tests.  However, due to the large size of the 

sample necessary for GenEd testing, the department utilized an objective test, which, by 
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its very nature, could reflect neither the instructors’ goals nor the students’ mastery of 

them.  The faculty are now working to develop essay tests that may more accurately 

measure both their goals and GenEd requirements. 

 Three courses – Oral Communication, College Writing I, and Sociology – had results 

of 77% or more students meeting or exceeding the standards.  The percentage results are 

stated in a January 2005 letter reporting the College’s GenEd results to the Provost; this 

letter is in Appendix 23. 

 Each academic department chair/program coordinator collects and compiles the 

assessment data for courses in his/her area.  This information is reported to the Associate 

Dean of Academic Affairs for transmission to SUNY; it is also distributed to the course 

instructors so that they can address strengths and weaknesses.  Results are available to the 

MSET.   

 As SUNY developed and codified its requirements, Ulster, like other SUNY 

campuses, reviewed its offerings to be sure that all ten GenEd areas would be met.  

Although most GenEd categories were covered by a sufficient number and variety of 

courses, Other World Civilizations was not; indeed, the College did not offer any course 

with such a focus.  The Behavioral and Social Sciences Department, which includes the 

history faculty, responded by surveying faculty expertise and interests as well as student 

needs and created eight courses that now offer students a variety of “other worlds,” 

including two courses on Africa, two on Latin America, and two on China in addition to 

two survey courses.  The faculty are in the process of expanding their offerings by 

creating courses on the Middle East.  These new courses meet not only the need for all 

students to have a class in a non-Western culture but also a specific requirement for 









 

 174

 



 

 175

STANDARD 13:  RELATED EDUCATIONAL ACTIVITIES 
 
 

BASIC SKILLS 
 

 The College has a comprehensive system for identifying underprepared students in 

the areas of writing, math, reading, and ESL skills.  Entering matriculated students take 

COMPASS placement tests in English, reading, and math and write a brief essay; ESL 

levels are also assessed for those whose native language is not English.  Prior academic 

history, work experience, and other factors, such as high school class rank, course work, 

and GED, SAT, or ACT exams, may also be used to determine placement levels.  When 

background and testing indicate a student is underprepared for success at the college 

level, he/she is placed in the appropriate developmental class(es).  The College offers two 

levels of developmental writing, three levels of developmental mathematics, and two 

levels of developmental reading/study skills as well as courses in developmental ESL 

reading and writing.   

 Instructor feedback prompted the creation of new levels of ESL reading and ESL 

writing courses so that the College now has ESL reading and ESL writing courses for any 

ESL student who has sufficient understanding of English to communicate with the 

instructor.  These courses are listed in STANDARD 8: STUDENT ADMISSIONS.  In addition, 

one section of Writing II (ISP 081), the second level developmental writing course, has 

been designated as an ESL-only section to better address the needs of these students.   

 Students in developmental courses are also often at-risk students as identified and 

discussed in STANDARD 9: STUDENT SUPPORT SERVICES.  The staff of the Learning Center 

and SSS work with the course instructors to tailor support services for these students. 
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 Statistics show a significant positive effect of developmental programs on student 

persistence and achievement in degree programs and courses.  The following table 

presents a comparison of student progression from developmental classes in English and 

math to college level classes, showing a significant improvement in student success from 

the fall of 1995 to fall of 2001.   

Student Progress from Developmental to College Level Courses  
1995 and 2001 

 
ISP 
080 

 

Number 
enrolled 

Successfully
Completed 
(Grade of C 

or better) 

Enrolled 
In ISP 

081 

Successfully
Completed 
(Grade of C 

or better) 

Enrolled 
in 

ENG 101 

Successfully
Completed 
(Grade of C 
Or better) 

Fall 95 100% 80% 67% 33% 20% 20% 
Fall 01 13-

100% 
8-62% 8-100% 3-38% 2-67% 1-50% 

 
 

ISP 081 
 

Number 
enrolled 

Successfully
Completed 
(Grade of C 
or better) 

Enrolled in
ENG 101 

Successfully 
Completed 
(Grade of C 
Or better) 

Fall 95 100% 65% 55% 33% 
Fall 01 208-100% 117-56% 125-1.1% 87-70% 

 
 

ISP 
091 

 

Number 
enrolled 

Successfully
Completed 
(Grade of C 

or better) 

Enrolled 
MAT 
098 

Successfully
Completed 
(Grade of C 

or better) 

Enrolled 
in 

MAT 100 

Successfully
Completed 
(Grade of C 
Or better) 

Fall 95 100% 65% 16% 13% 10% 6% 
Fall 01 107-

100% 
63-59% 63-100% 39-62% 35-90% 16-46% 

 
MAT 098 

 
Number 
enrolled 

Successfully
Completed 
(Grade of C 

or better) 

Enrolled 
In MAT 100

Successfully 
Completed 
(Grade of C 

or better) 
Fall 95 100% 63% 41% 30% 
Fall 01 214-100% 130-61% 124-95% 83-67% 
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MAT 100
 

Number 
enrolled 

Successfully
Completed 
(Grade of C 

or better) 
Fall 95 100% 63% 
Fall 01 196-100% 128-65% 

 
Key: 
ISP080- Writing I 
ISP 081- Writing II 
ISP 091-Pre-Algebra 
MAT 098- Basic Algebra 
MAT 100- Intermediate Algebra 
 
 

HONORS PROGRAM 

 The College has programs and services for students across the educational continuum, 

including those who have achieved at a high level.  In October 2004, faculty began an 

intensive review of the Honors Studies Program and are considering alternatives in both 

structure and course work.  The Honors Committee will recommend improvements to the 

Academic Senate during Fall 2005; faculty hope to have the revised Program in place in 

the fall of 2006.  The College is supporting this effort to revitalize the Program by 

increasing its efforts to recruit high school Bridge students, who are typically 

academically competitive students, and the Foundation is expanding its entering student 

scholarship program. 

EARLY ADMISSION 

 Early Admission gives well-qualified high school seniors the opportunity to challenge 

themselves by enrolling in credit courses on campus.  These students fulfill their high 

school graduation requirements while getting a jump start on their college careers; early 

admission exposes them to the rigors and expectations of college-level work, preparing 

them to move on to the College or to a four-year institution while allowing them to 
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remain connected to their high school activities.  A member of the Admissions staff, 

designated as advisor for these students, monitors students’ progress and provides 

support.  Information on Early Admission is found in the Catalog, on the website, and in 

Admissions materials; it is also discussed at area workshops. 

CERTIFICATE PROGRAMS 

 Certificate programs are developed as the need arises.  Community input is often 

crucial.  The Animal Science Assistant Certificate Program and the Business Studies 

Certificate Program are two examples of certificate programs developed in direct 

response to local needs. 

 The Animal Science Assistant Certificate Program was developed after a thorough 

study of the needs of veterinarians in the local area for veterinary assistants.  The 

program was begun in the fall of 2002 and had its first graduate, a part-time student, in 

the spring of 2005.  

 The Business Studies Certificate Program is a collaboratively developed program for 

students who are jointly registered with SUNY New Paltz.  This program is designed for 

those students who already hold a bachelor’s degree in a non-business discipline and 

would like to pursue an MBA.     

 The newly approved General Education Certificate Program is discussed in 

STANDARD 12: GENERAL EDUCATION. 

 In developing certificate programs, SUNY Ulster follows the guidelines stated in the 

Handbook for the Submission of Undergraduate Academic Program Proposals*, 

distributed by the SUNY System Administration Program Review and Planning Group in 

July 2003.  The Handbook states that certificate programs must, “reinforce and strengthen 
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Distance 
Education 

- - - - 39 
6% 

524 
5% 

Other 
Off-
Campus* 

29 
5% 

225 
2% 

- - - - 

Totals 457 
74% 

8,274 
78% 

119 
19% 

1,752 
17% 

39 
6% 

524 
5% 

 
*Clinicals for Nursing and Vet Tech; Physical Education; BOCES VoTec Center. 
 
Source: Banner SWRSECT 
C. Hallam 6/05 
 
EXTENSION SITES 

 Credit classes at extension sites are taught by many of the same faculty who teach at 

the main campus.  All full-time and adjunct faculty follow the same policies and 

procedures and maintain the same standards at extension sites as they do at the main 

campus; the location has changed, not the integrity of the instruction.  Non-credit classes 

are also offered at all extension sites; all non-credit courses, on campus or at an extension 

site, follow the same procedures for development, instruction, and evaluation.  

 The College pays rental fees for each extension site.  A/V equipment, computers and 

related hardware, software licenses, copiers, fax machines, network connectivity to the 

main campus, furniture, phones and phone service, general office supplies, and mail pick 

up and delivery are supplied/purchased/maintained by the College and therefore affect  

College resources.  Heat, light, and power expenses at the BRC are the responsibility of 

the College.  The salaries and benefits for instructors and technical support at extension 

sites are also reflected in the College budget. 

HIGH SCHOOL BRIDGE PROGRAM 

 In response to requests from local school districts, SUNY Ulster instituted the Bridge 

Program, which allows qualified high school seniors to take College courses at their own 
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high schools.  The Program now provides college-level instruction in more than 40 

courses to high school seniors throughout the County.  The procedure for developing and 

monitoring Bridge courses and mentoring instructors was developed by staff in the office 

of the Dean of Academic Affairs in conjunction with faculty.  It is found in Appendix 24.  

Academic faculty oversee the hiring of instructors, course content and instruction, and 

any problems that arise.  The academic standards and criteria for achievement in Bridge 

courses are the same as for all College courses. 

 Bridge enrollment is typically around 600 students in the fall and 230 in the spring, 

many taking more than one course.  These numbers generate approximately 100 FTEs per 

year.  Admissions representatives visit each school each semester to distribute 

information and collect registrations and payments; the Registrar’s Office records all 

Bridge classes and registrations; and the Student Accounts Office processes payments.   

FISCAL VIABILITY 

 Expenses associated with branch campuses and the Bridge Program are offset by 

FTEs, revenue from Continuing and Professional Education courses, revenue from the 

Small Business Incubator, and the discounted tuition paid by Bridge students. 

DISTANCE AND COMPUTER ENHANCED LEARNING  

 SUNY Ulster is committed to distance learning.  Although the College offers courses 

at extension sites throughout the County, the size of the County, work and family needs 

and time commitments as well as disabilities may prevent students from taking classes in 

these traditional venues.  In addition, students of all ages are entering the College with 

the computer literacy skills to complete their educations through distance learning and 

computer-enhanced classes.  The College was the first SUNY institution to offer an 
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online Individual Studies Program (OASIS), and the College is actively expanding its 

role in online education as well as in computer-supported and hybrid offerings.  The 

following table details the courses taught online during Fall 2004 and Spring 2005: 

Distance Education Courses and Enrollments 

Fall 2004 and Spring 2005 
 
Course Fall 04 

Enrollment 
Spring 05 

Enrollment 
BIO 103 Biology of Nature 19 40 
BIO 111 Medical Terminology 30 28 
BOT 160 Word/Information Processing - 11 
COM 206 Persuasive Strategies 19 - 
CRJ 231 Contemporary Issues in Criminal Justice 15 15 
CSC 121 Hypertext Markup Language 5 11 
CSC 128 JavaScript- Web Page Programming - 6 
ECO 101 Introduction to Macroeconomics 11 15 
EDU 170 Introduction to Exceptional Children - 29 
EDU 171 Support in Reading and Writing - 20 
EMG 150 Principles of Emergency Management 9 4 
EMG 152 Public Safety Critical Incident Management - 5 
EMG 160 Developing Volunteer Resources - 4 
EMG 170 Public Information Officer Basic Course - 3 
ENG 101 College English I 20 14 
ENG 102 College English II 15 14 
FRE 115 Accelerated Elementary French I and II - 12 
HIS 101 Western Civilization I 31 31 
HIS 102 Western Civilization II 13 13 
HIS 103 American History I 14 - 
HIS 104 American History II 25 - 
HIS 209 Europe in the Twentieth Century 14 13 
LIB 111 Information Literacy 93 115 
MAT 140 Fundamentals of Elementary School 
Mathematics 

12 - 

PSY 101 General Psychology 15 15 
PSY 200 Psychology of Child Development 15 12 
PSY 203 Abnormal Psychology 15 14 
PSY 206 Psychology of Adolescence 14 - 
PSY 210 Life Span Development 28 17 
SCI 104 Environmental Themes 13 25 
SCI 105 Environmental Themes Laboratory 9 13 
SOC 101 Principles of Sociology 15 14 
SOC 206 Social Problems 16 - 
SOC 207 Sociology of the Family  - 14 
SPA 115 Accelerated Elementary Spanish I and II 29 31 
Totals: 35 Courses 514 558 
 
C. Hallam 6/2005 
Source: Banner SWRSECT 
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OASIS 

 SUNY Ulster’s OASIS (Online Associate in Science in Individual Studies) provides 

students with the opportunity to earn a degree completely online through SLN.  The 

flexibility of the College’s Individual Studies program allows students to select courses 

that meet their educational and professional goals; the program combines classes in 

natural science, mathematics, humanities, and social sciences with a series of classes that 

are selected to fulfill individual goals.  Students can choose from more than 900 courses 

offered through the SUNY colleges and universities that make up SLN.  At least six 

credits of SLN coursework selected must be offered by SUNY Ulster; this semester the 

College is offering 31 SLN courses in 42 sections. 

ONLINE COURSES 
 
 The College is encouraging faculty to develop online offerings.  Faculty are awarded  
 
a stipend to develop a new course for online presentation and/or an online version of an  

existing course. 

 Courses that are proposed for delivery online are submitted for review to the 

department chair by the instructor.  If the course is new, it must follow the same path for 

approval as any other new course, from department through Curriculum Committee and 

the Academic Senate to the administration.  The instructor is trained through SLN and 

works closely with the campus MID to develop the course and to provide and maintain a 

high standard of education.  SLN conducts an online survey of students every semester to 

determine student satisfaction with the courses they have taken.  The Pedagogy 

Committee and the Academic Standards Committee of the Academic Senate are currently 
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developing a local procedure to evaluate online course content and instruction; a draft of 

this work is included in Appendix 25.   

 The resources on campus and at extension sites that are available to SUNY Ulster 

students enrolled in a distance learning course include those available to all SUNY Ulster 

students; these services are discussed in STANDARD 9: STUDENT SUPPORT SERVICES as is 

the assistance specific to online courses.  

HYBRID COURSES 
 
 WebCT© has been used for many years as a supplement in a variety of College 

classes; currently numerous sections of 16 courses have a WebCT© component, and such 

computer enhancement will indeed continue.  Now, however, the College is also planning 

to offer hybrid courses that combine class and online activities.  One hybrid option is to 

have classroom instruction focus on the information and materials most suited for 

interaction and to have online assignments provide additional information and/or 

practices easily accessed and completed on computer.  It is expected that students will 

reap benefits from both modes of learning, and the combination of modes will 

accommodate learning styles as well as time and travel constraints.  As a way to pilot 

such courses and to monitor their impact and success, a professor in the Business 

Department has asked faculty to consider “hybridizing” one section of a course and then 

comparing student learning and satisfaction in that section to another “regular” section of 

the same course; this pilot program begins in Fall 2005. 

NON-CREDIT OFFERINGS 

 Non-credit offerings are designed by Continuing Education program coordinators 

who are experienced professionals with expertise in their specific areas of assignment.   
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Demographics and market trends are studied in order to develop appropriate offerings; 

faculty, staff, student, and/or community suggestions for courses are also given priority 

consideration.  All Continuing Education offerings must be approved by the Dean of 

Continuing and Professional Education.  Qualified instructors are then recruited from the 

faculty and community.  Interviews are conducted, and references and educational 

background are verified prior to hiring.   

 Continuing Education program coordinators schedule all classes, establish course fees 

and payments, and write course descriptions for each offering.  Courses are printed in a 

Continuing Education brochure that is sent out each spring and fall semester to all Ulster 

County residents.  Appropriate press releases as well as newspaper, radio, and other 

advertising are also used to promote the offerings.  

 Registrants preregister and prepay for Continuing Education classes via mail, 

telephone, or fax; they may also register in person.  Classes are only held if enrollments 

are above financial self-sufficiency levels.  Program coordinators provide administrative 

support (ordering texts, arranging media support, providing a means for attendance 

records, etc.) to ensure the successful operation of courses.  Student evaluations are done 

at the end of every course and reviewed by staff.  The decision to offer a course in future 

semesters is based on evaluation, enrollment, community need, and department financial 

analysis. 

 Continuing and Professional Education contributes not only to the College but to 

business training, personal growth, and the community.  The Development Center for 

Business, the Health and Safety Institute, and the Continuing Education units consistently 

monitor and track all revenues and expenses.  These units contribute revenue to the 
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Council on Education credit recommendations) and for online or on campus credit 

courses leading to an associate’s degree.   

 SUNY Ulster and the Ulster County Department of Social Services have a contractual 

relationship to provide an opportunity for Department of Social Service employees to 

receive education and training in 11 associate degree programs, four bachelor’s degree 

programs in conjunction with SUNY New Paltz, and 300 non-credit courses.  In addition 

to academic oversight by the College, this agreement includes an “early alert” system to 

help encourage student success. 

 SUNY Ulster and Marist College have an affiliated provider relationship which 

provides a joint registration opportunity for those wishing to become a paralegal or 

transfer into a bachelor’s degree program.  Students complete two semesters at SUNY 

Ulster and two semesters at Marist.  In addition to academic oversight by both colleges, 

the Marist program is accredited by the American Bar Association.  

CULTURAL ENRICHMENT 

 Relationships in this arena focus around the 525-seat Quimby Theater located in 

Vanderlyn Hall.  Over the past three years, the theater has been used by more than 80% 

of the arts organizations in the area, including the Vanaver Dance Caravan, Susan 

Slotnick Dance Company, High Falls Dance Company, World of Dance, Hudson Valley 

Youth Jazz Orchestra, Unison Arts and Learning Center, Stone Ridge Center for the Arts,  

and the Kingston Repertory as well as the Ulster Performing Arts Center, which held 

three co-sponsored symposiums, including national tours of Driving Miss Daisy and 

Mark Twain (A One Man Show).  In addition, the Hudson Valley Philharmonic has 

performed four symphony concerts in the theater since 1999. 
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ECONOMIC DEVELOPMENT 

 SUNY Ulster and the New York State SBDC have a contractual relationship by 

which the College hosts and partially funds (with the federal government) the Mid-

Hudson Region SBDC.  This regional SBDC operates out of the BRC.  Professional 

certified business advisors assist serious entrepreneurs or existing business owners to 

develop business plans and strategies and to secure financing to start or expand their 

businesses.  There is no charge for this service.  The Mid-Hudson SBDC is accredited by 

the National Association of Small Business Development Centers. 

 The Service Corps of Retired Executives (SCORE), which provides free counseling 

to small businesses and staffing to not-for-profits, and the Retired Senior Volunteer 

Program (RSVP) are programs sponsored by the College and located at the BRC.  

 Additionally, the BRC houses the Ulster County Development Corporation, 

Department of Labor, Ulster County Workforce Development Board, School-To-Work 

Program, Vocational and Educational Services for Individuals with Disabilities (VESID), 

and a business incubator for up to a dozen businesses. 

ALUMNI OUTREACH AND RECOGNITION 

  In 1998, the College instituted the Distinguished Alumni Award.  Each year at 

graduation, alumni are recognized for their contributions to the local community and/or 

for their professional achievements.  To date, 32 alumni have been honored; their pictures 

are displayed on the College Wall of Fame outside the St. John Business Seminar Room 

in the Clinton Building, a location visited by many members of the community. 

 An effort to reconnect alumni to the College, in advance of a formal alumni 

campaign, was begun in the fall of 2004 with the publication of an alumni newsletter.  
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Three additional newsletters are planned for distribution in 2005.  While many alumni 

live in the local area, lack of an ongoing alumni program will require a special 

communications effort to re-involve alumni with the College.     

EDUCATIONAL OUTREACH 

 SUNY Ulster hosts many community activities; a number of these, including the 

Mid-Hudson Athletic League (MHAL) championship games and the all-County chorus 

and orchestra performances, connect the College to area schools.  Some activities, 

however, involve not only area school faculty and students but also the entire College 

community and area residents in educational enhancement.  One example is the Science 

Olympiad. 

 For seven years, the College has organized and run the competition for the Mid-

Hudson Region of the National Science Olympiad.  Students from over 20 area high 

schools come to campus to compete in an array of scientific challenges.  A large number 

of faculty and staff from the College work with their high school counterparts as well as 

members of the community to develop, supervise, and score these events, and students 

use a variety of the College’s labs and services during the competition.    

 Among the academic events hosted by the College is the annual JETS engineering 

competition for area high school students.  By providing these talented students the 

opportunity to test not only their inventions but also themselves, the College is meeting 

both a community and an educational need; it is also giving area educators an opportunity 

to interact among themselves, with students, and with members of the community. 

 The Beacon Writers’ Conference involves the College’s students and its faculty with 

their counterparts at other regional institutions.  Since 1994, students from the College 
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STANDARD 14:  ASSESSMENT OF STUDENT LEARNING 
 
 

When students enter the College, choose a program, and enter courses, they are well 

informed about expected learning outcomes, relevant College policies, and available 

academic support services.  Even before they enter classes, student learning is assessed 

for appropriate placement, and assessment continues throughout their learning at the 

College.  All faculty and departments are involved and invested in assessment of student 

learning.  Faculty develop and administer course-based assessment tools; GenEd courses 

are evaluated on a three year cycle, and program reviews follow a five-year cycle.  In 

practice, faculty are evaluating student learning in every class.  Assessment of student 

learning is a significant part of the College’s work to fulfill its Mission Statement.  

STUDENT LEARNING OUTCOMES 

To assess student learning, students must know what is expected of them, and the 

College must know its students’ needs as well as how to address them.  Therefore, the 

College’s assessment process truly begins with admission.  The admission process may 

be the students’ first official exposure to the College’s expectations for learning, and the 

information provided by the student on his/her application, through an admission 

interview, and by placement testing gives the College information on which to base its 

ongoing assessments of the student’s progress and to provide appropriate support 

services.  STANDARD 8: STUDENT ADMISSIONS covers the admission process and the 

initial distribution of learning outcomes.  STANDARD 9: STUDENT SUPPORT SERVICES 

discusses placement testing and orientation in more depth.   

The Catalog, in print or online, is often a student’s formal introduction to the specific 

goals and student learning outcomes for both programs and courses; it is also the contract 
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COURSE-EMBEDDED ASSESSMENT OF STUDENT LEARNING 

Faculty at the College employ a variety of assessment instruments to measure how 

well students are meeting course learning objectives.  Direct assessment methods include 

both objective and subjective tests, quizzes, papers, portfolios, projects, oral reports, lab 

work and lab reports, and case studies.  Because faculty want to address different learning 

styles and to encourage critical thinking, assessment for any course usually involves a 

variety of methods.  Because faculty want to identify and address any learning difficulty 

as quickly as possible, assessment is an ongoing process.  Appendix 26 includes a table 

of the variety of course-embedded assessment tools and the frequency of use. 

Graded results give both students and faculty immediate feedback regarding subject 

mastery.  Faculty use results not only to review their instructional plans but also to confer 

with students about their achievement, encouraging success and offering support as well 

as referring students to academic support services as needed.  Because course level 

assessment is an ongoing process, students are well informed of their progress.  

Midsemester grades are available to the student online through BANNER WEB and from 

his/her academic advisor.  Meetings with the academic advisor, especially at 

preregistration, give students further feedback about their strengths and weaknesses.  

Specialized educational organizations develop test questions over many years to 

provide valid and reliable measures of learning outcomes.  Where such testing is not 

available, too expensive, or not desired, the responsibility for developing appropriate 

measurements falls to the individual faculty and/or departments.  Since individual 

assessment tools vary by instructor, the assessment process and results may be somewhat 

compromised.  This concern is endemic to the nation’s educational system.  However, 
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faculty collaboration works to alleviate the problem.  Within some disciplines, English 

and psychology, for example, faculty work together to develop the goals and assessment 

tools for a course, thereby capitalizing on faculty strengths and creating common 

objectives; this collaborative process also produces a testing instrument that is used in all 

sections of a course, providing a more comprehensive assessment of student learning.    

GENERAL EDUCATION ASSESSMENT 

Assessment of GenEd is an integral part of assessment of student learning; it is 

immediately and directly concerned with assessing student learning outcomes.  Those 

departments teaching GenEd courses were instrumental in designing and implementing 

the General Education Plan as well as the required course assessments.  GenEd 

assessment is embedded in the normal means of course assessment, e.g., tests, papers, lab 

reports, portfolios, and performance evaluations, and information generated by this 

assessment is used by the faculty to modify or enhance their instruction.  The assessment 

of GenEd is, therefore, an important element of the College’s overall assessment plan and 

one of the focal points of this Middle States Self Study.  It is discussed in depth in 

STANDARD 12: GENERAL EDUCATION as well as in STANDARD 7: INSTITUTIONAL 

ASSESSMENT. 

ASSESSMENT OF NON-GENERAL EDUCATION COURSES 

Complying with the SUNY GenEd requirements and instituting the course 

assessments was a major commitment of time and energy, especially for a faculty 

relatively small in number.  Now that the College GenEd assessment has completed two 

years of review, faculty have the time to look at assessment of other courses.  Although 

student learning outcomes are clearly stated for all courses and student learning is well 
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assessed by each professor in each course, faculty agree that the broader assessment 

provided for GenEd courses would also be useful in other courses to assure that a 

department’s objectives, the College’s Mission Statement, and the institutional goals are 

being met and that instruction is resulting in effective student learning.  Therefore, in 

February 2005, the Chair of the Academic Senate created a task force to develop an 

assessment process for all non-GenEd courses.  At the April meeting of the Senate, the 

Assessment Task Force discussed its research and presented a plan to the Academic 

Senate; the Plan for Assessment of Non-General Education Courses*, which follows the 

format the College uses for assessment of GenEd courses, was approved at the May 

Senate meeting, and implementation will begin in the Fall 2005 semester.  

PROGRAM ASSESSMENT  

Program reviews are conducted in a five-year cycle.  A review evaluates the 

program’s mission, goals, and objectives; it also looks at enrollment and graduation rates, 

employment, and the number of transfer students.  The information generated is used to 

assess student learning and to modify the program and/or the content of a course(s) to 

improve program objectives and results.  Program reviews are one of the basic elements 

of the College’s assessment plan, and, therefore, they are discussed in depth in 

STANDARD 7: INSTITUTIONAL ASSESSMENT. 

In a number of programs, student learning is also assessed by outside agencies.  The 

Nursing, Paramedic, and Veterinary Technology programs are among those programs in 

which student learning as well as program content is assessed for national accreditation.  

Results of the NCLEX exam for Nursing students have historically been outstanding, 

with many classes having a 100% passing rate.  In the summer of 2004, the passing score 
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for the exam was raised; Ulster’s passing rate was 89.2%, while the overall State passing 

rate was 84.4%.  The last three years of results on the New York State Paramedic 

Certification Exam show an overall passing rate of 97%.  Because the Veterinary 

Technology Program is new, there are no results to report at this time. 

ASSESSMENT OF ACADEMIC SUPPORT SERVICES 

The Learning Center and SSS are indirectly involved in assessment of student 

outcomes.  Their participation extends to assisting students to improve their learning 

abilities and study habits and, thus, to succeed to a greater degree.  The actual assessment 

of the learning outcomes is done in the classroom by the instructor; however, when an 

instructor becomes aware of a particular student’s difficulties, the instructor takes 

appropriate measures to assist the student, including referral to the Learning Center 

and/or SSS, where assistance designed to improve student performance is offered.  Both 

the Learning Center and SSS maintain records of their work with students, data which 

document that students who receive help do perform better in their courses.  The 

Learning Center and SSS are important topics in STANDARD 9: STUDENT SUPPORT 

SERVICES; because of the scope of its offerings, the Learning Center is also discussed in 

STANDARD 10: FACULTY.   

A COMPREHENSIVE PERSPECTIVE 

 Designating any standard in this Self Study as the one to address assessment of 

student learning oversimplifies the teaching-learning-assessment process as well as the 

importance of related College services, such as admission procedures and support 

services, to student success.  A review of each of the 14 standards in this report 

demonstrates the importance of student learning to the College’s mission and day-to-day 




